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The items in this pack represent the latest information for governors at the time of going to 
publication. It is not intended that governing boards will discuss all the content in detail in Autumn 
Term meetings but choose to discuss the items that are most relevant for them. These should be 
highlighted in the meeting agendas. Whilst we do everything to check that the information we 
present is accurate, please be warned that some may be superseded, for instance through 
changes to the latest DfE Guidance in 2018. 
 
 
1.   Introduction 
 
Welcome to the Autumn 2018 Governor Information Pack. Throughout this academic year Entrust 
Governor Services will continue to provide resources and training to support your governing 
board. We have courses on offer to governors this term so please look on the Entrust website, this 
can be accessed by the link included on the inside of the cover page and the training schedule 
can also be found at the end of the document. 
 
The information included in this booklet will be provided in line with the headings from the 
Governance Handbook. 
 
As a reminder, all Chairs, Vice-Chairs and Clerk to Governors, briefings will take place at the 
beginning of each academic term, details are available from Governor Services. If Chairs and/or 
Vice Chairs are unable to attend any of the briefings, a governor representative or headteacher 
can take their place; however please let Governor Services know of your intention to attend. 
 
Entrust Governor Services remain committed to acting as the point of contact for ensuring that 
information is disseminated to governors throughout the year, so Entrust will provide governor 
information updates as and when necessary. To ensure that we can deliver these updates, it is 
important that we have, as a minimum, an email address for the Chair of Governors or 
alternatively, someone who is prepared to receive this information on behalf of the Chair and the 
rest of the GB. It is recommended that an @school email address is now used for all members of 
the GB. This will support your GB when addressing some aspects of the GDPR. 
 
 
2.   Governing Board Matters 
 
i)  Membership 
 
Governors are reminded that any changes to the governing board of Maintained Schools should 
be notified to Entrust Governor Services and, if appropriate, to the Diocesan Church Authority. It is 
important that Entrust Governor Services have the correct/current information for all governors, 
ideally also including email addresses for all nominated/link governors. If you are unsure if we 
have your email address, please contact a member of the team, contact details are provided at the 
front of this booklet. 
 
Please report any changes including resignations and disqualifications and draw attention to any 
governor’s term of office which will expire prior to the next meeting. If you have a vacancy, please 
determine steps are taken to fill it and remember to take account of any vacancies created due to 
non-attendance. Again, please remember that if you haven’t informed Entrust Governor Services 
that a person has resigned or hasn’t attended then they will continue to receive paperwork and 
email updates from Entrust. 
 
It is good practice to have arrangements in place for welcoming and introducing new governors 
and for identifying somebody to support them in their role; as it is essential that new governors are 
properly inducted. Please note that new governors will not receive their letter of appointment etc., 
if their details are not notified to Entrust Governor Services. 
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Further information about disqualification, criteria can be found in the School Governance 
(Constitution) (England) Regulations 2012, Schedule 4. 
 
ii)  Business and Pecuniary Interests 
 
This information must be published on the school website, it needs to be updated each Autumn 
term and as with all governor details this information should be in a readily accessible format 
usually under a section labelled Governors. This is best recorded as a whole governing board 
(GB) list with a nil return against those who do not have any to declare. 
 
iii) Code of Conduct – Updated Autumn 2018 
 
A code of conduct should include; expectations placed upon GBs at all levels whilst carrying out 
their roles and responsibilities and expectations on the level of commitment and standards of 
behaviour of governors. All boards should have a code of conduct and it needs to be signed 
annually by all members in the Autumn term meeting. 
 
The code of conduct for Staffordshire schools was updated in Spring 2018 to reflect changing 
terminology regarding ‘Get Information About Schools’ (GIAS). This edition of the Governor 
Information Pack refers to another update to the code of conduct to reflect the changes needed to 
comply with the General Data Protection Regulations (GDPR) 
 
If you do not use the Entrust code of conduct and instead use the National Governance 
Association (NGA) Code of Conduct; please be aware that this too has been ‘refreshed’. 
 
Please ask for a copy from Governor Services or please visit the Entrust Website and log in – it 
will be in the resources tab (link and contact details are on the inside cover page). 
 
Get Information About Schools website link – https://get-information-schools.service.gov.uk/   
NGA 2017/18 Code of Conduct link –  https://www.nga.org.uk/codeofconduct2017  
 
 
3.   Chairs and Vice-Chairs Actions – Powers to Act 
 
Chairs and Vice-Chairs are reminded that they should report on actions taken on behalf of the GB 
if they have not already done so. It is to be noted that this is where urgent action on behalf of the 
GB needs to be undertaken. 
 
 
4.   Strategic Leadership  
(Section 2 of the Governance Handbook) 
 
i)  Being Strategic 
(Section 2.1 of the Governance Handbook – Setting Direction & Section 2.2 – Culture, 
Values and Ethos) 
 
Planning 
In order to be effective, governors need to ensure that they plan their work in a systematic 
manner. An example of a governor planning calendar is provided in Appendix 1. 
 
Please see Appendix 1, page 31, for an updated example governor planning calendar. 
 
Academies Planning Calendar link – https://www.gov.uk/government/publications/academies-
planning-calendar 
 

 
 

https://get-information-schools.service.gov.uk/
https://www.nga.org.uk/codeofconduct2017
https://www.gov.uk/government/publications/academies-planning-calendar
https://www.gov.uk/government/publications/academies-planning-calendar
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ii)  National Governance Association (NGA) – Multi Academy Trust (MAT) lessons learned 
 
The NGA have recently published the results of their research into finding out what problems 
established MATs have experienced in their development since coming into being, what they have 
learned and what advice they would give to new MATs. Having a lead school doesn’t work, people 
need to buy into what a trust stands for and there is a significant mindset change needed to move 
from thinking about “my school” to “my trust”.  
 
Trusts need at the very least – 

 An explicit vision.  

 A clear scheme of delegation. 

 The right people in governance.  

 
NGA Lessons Learnt by MAT’s link (please note: you will need a password/log in to access the website) 
– https://www.nga.org.uk/Guidance/Research/Lessons-learned-by-multi-academy-trusts.aspx  
 
iii) Building Trusts – Ambition School Leadership Report – June 2018 
 
This report summarises key findings from the research Ambition School Leadership group who have 
carried out research into the effectiveness of multi-academy trusts. They describe the report as being 
most useful for CEOs of medium and small MATs. 
 
Conclusions from the report include: 

 The effectiveness of a MAT depends on the quality of its CEO, leadership team and trust board.  

 The most effective MATs have a coherent approach to aligning their vision, mission, school 

improvement strategy and operational models. 

 CEOs must understand how being part of their MAT will enable schools to deliver better outcomes.  

 Some MATs are successful through the drive of leaders while maintaining the autonomy of individual 

schools, some through achieving a consistent approach to teaching and learning. The CEO will 

need to be clear about who is responsible for taking decisions at each level and publish this in a 

scheme of delegation. 

 The highest performing MATs have a consistent model of school improvement.  

 Operating models need to be flexible. CEOs need to watch out for when models start to get to 

breaking point and make changes in good time. 

 
Ambition School Leadership Building Trusts website link –
https://www.ambitionschoolleadership.org.uk/research-and-insight/building-trusts/  
 
iv)  Church of England – Rural Schools Embracing Change Report 
 
The Church of England produced a report in April 2018 focusing on small rural schools. This Is actually 
pertinent to all small rural schools regardless of foundation and contains some useful advice. In this 
context small is defined as being fewer than 210 pupils and very small being fewer than 110 pupils. 
 
Key points are included under three headings: 

1. Structural Collaboration. 
2. Dare to be Different.  
3. Face the Future.  

 
Church of England – The future of rural schools link – 
https://www.churchofengland.org/sites/default/files/2017-10/2014_working_together-
_the_future_of_rural_schools_web_final.pdf  
 
 

https://www.nga.org.uk/Guidance/Research/Lessons-learned-by-multi-academy-trusts.aspx
https://www.ambitionschoolleadership.org.uk/research-and-insight/building-trusts/
https://www.churchofengland.org/sites/default/files/2017-10/2014_working_together-_the_future_of_rural_schools_web_final.pdf
https://www.churchofengland.org/sites/default/files/2017-10/2014_working_together-_the_future_of_rural_schools_web_final.pdf
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5.   Accountability  
(Section 3 of the Governance Handbook) Creating Accountability for Educational 
Performance (Section 3.2 of the Governance Handbook) 
 
i)  Data 
 
National school data has been available in the new format since the Autumn Term 2017. This 
information enables governors to carry out their second core function of holding the school to 
account for the educational performance of its students/pupils. A variety of data sets are now 
available or will be this term with the 2018 data. Please ask your headteacher or Principal to 
inform you when this data is available.  
 
The DfE have already started to release some National interim information on data, including: 

 Combined score at key stage 2 – attainment in reading writing and maths at 64% (2017 result 

was 61%, but be aware not directly comparable) 

 Key stage 2 Writing- Teacher assessment-78%. (2017 result was 76%, but be aware not directly 

comparable) 

 Key stage 2 Reading- SAT result-75%. (2017 result was 72%) 

 Key stage 2 Maths- SAT result-76%. (2017 result was 75%) 

 Key stage 2 Grammar - SAT result-78%. (2017 result was 77%) 

 

More Government statistics can be found by following this link – 
https://www.gov.uk/government/statistics?departments%5B%5D=department-for-education 
 
Staffordshire schools in 2018 have various data analysis packages available to them. As part of the 
packages available, the local authority will be producing school reports appropriate to the phase of 
education. Previously schools will have accessed their individual school reports from the School 
Downloads link on the Staffordshire Learning Net. 

In 2018, the individual school reports will be accessed via Perspective Lite. Schools will be receiving an 
email update providing a username and password. Schools are asked to check that this provides 
access to your school account. 
 
Maintained schools will receive individual school reports as part of the standard package at no cost. 
Academies requiring access to the reports will need to select the appropriate package from the 
Education Annual Subscription packages. 
 

a)   Analyse School Performance (ASP) 
(Section 3.3 of the Governance Handbook – Rigorous Analysis of Data) 

 
ASP allows governors and trustees to view and analyse details on key headline measures and 
compare performance at school and pupil level against national averages.  

 
ASP looks at one year’s worth of data, this information is best viewed online as the printed 
version has missing information. 

 
It can be accessed using a log in system. Historically you accessed ASP through the Secure 
Access (SA) which was replaced by the DfE Sign-in from 11th July 2018. 

 
Analyse School Performance website link (please note you will need a password/log in to 
access) – https://www.analyse-school-performance.service.gov.uk/ 
 
DfE Analyse School Performance Video link – https://www.youtube.com/watch?v=hZxymO3Rsj8  

 

https://www.gov.uk/government/statistics?departments%5B%5D=department-for-education
https://www.analyse-school-performance.service.gov.uk/
https://www.youtube.com/watch?v=hZxymO3Rsj8
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Using Ofsted’s Inspection Dashboard: Early Years Foundation Stage Profile to Key Stage 4 
website link –https://www.gov.uk/government/publications/using-ofsteds-inspection-dashboard-
early-years-foundation-stage-profile-to-key-stage-4  
 
b)   Inspection Data Summary Report (IDSR) 

 
All governors should now have seen and scrutinised the new style data report called the IDSR 
for 2017. The 2018 version will be available this term. 

 
Using Ofsted’s Inspection Dashboard: 16-19 website link – 
https://www.gov.uk/government/publications/using-ofsteds-inspection-dashboard-16-to-19 

 
c)   Education and Skills Funding Agency (ESFA) 

 
The ESFA have published Understanding your data: a guide for school governors and 
academy trustees to encourage use of educational and financial data in reviewing school or 
academy trust performance. 

 
Developed with non-executive directors who serve on boards and local authorities, this resource 
aims to support governors and trustees to challenge the executive teams in their school or 
academy trust to:  

 Set the right strategic direction. 

 Improve outcomes for the communities it serves. 

 Discharge its duties responsibly. 

 Take proper account of effective use of the tax payer’s money. 

 Ensure probity. 

 Manage risks and mitigating actions.  

 Strengthen decision making, by bringing together information to better understand 
educational performance and financial stability. 

 
The guide is not about collecting more information or additional reporting. It is about collecting 
the right information, understanding it and using it.  

 
Understanding your data guide website link –
https://www.gov.uk/government/publications/understanding-your-data-a-guide-for-school-
governors-and-academy-trustees 

 
Questions for Governors: 

 What data have you seen as governors? 

 Have you been provided with a password to access data? 

 What support do you need in understanding data? 
 
d)   School Performance in Academy Chains and Local Authorities 

 
Governors may be interested to know that the Education Policy Institute produced a report in 
June 2018, comparing the performance, in 2017, of academy chains with local authorities. The 
Education Policy institute describes itself as “an independent, impartial and evidenced-based 
research institute” analysing data from a range of sources.  

 
Key findings include: 

 “What matters most is being in a high performing school group, not being in an academy 
rather than a local authority of vice versa “ 

 The difference between high performing groups and low performing groups is the 
equivalent of over a term’s progress on average in primary schools and the equivalent of 
half a grade more in each of their GCSEs in secondary schools. 

https://www.gov.uk/government/publications/using-ofsteds-inspection-dashboard-early-years-foundation-stage-profile-to-key-stage-4
https://www.gov.uk/government/publications/using-ofsteds-inspection-dashboard-early-years-foundation-stage-profile-to-key-stage-4
https://www.gov.uk/government/publications/using-ofsteds-inspection-dashboard-16-to-19
https://www.gov.uk/government/publications/understanding-your-data-a-guide-for-school-governors-and-academy-trustees
https://www.gov.uk/government/publications/understanding-your-data-a-guide-for-school-governors-and-academy-trustees
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 There are examples of sustained underperformance in both local authorities and 
academy chains. 

 
The recommendations for the DfE are: 

1. Identify those academy chains where there is a significant risk of failure and build 
sponsor capacity in those geographical areas that are at risk from chain failure before it 
occurs. This is about learning from failure, including financial failure. 

2. Allow capacity to be provided through high performing local authorities and allow them to 
take over schools from underperforming academy chains. Schools wishing to remain with 
local authorities would be allowed to do so. 

3. Challenge poorly performing local authorities and use school level interventions where 
possible. The recommendation is that this should be through the RSC office who would 
check that schools are getting the support they require.  

4. Continue to publish performance information at academy chain level and consider 
measures for local authorities too. 

 
The recommendations are made in the context of government policy moving away from a 
system of full academisation. We will all look forward to finding out what happens in the future. 

 
LA Academies Performance website link (please copy and paste the link into a search engine to 
access) – https://epi.org.uk/wp-content/uploads/2018/06/EPI-Academy-LA-Performance___.pdf 

 
ii)  Education Endowment Foundation (EEF) Latest News 
 
The Education Endowment Foundation is an independent charity established to improve educational 
attainment of the poorest pupils in our school. Over the last few months the EEF has published a 
number of reports which schools and governors might find helpful. 
 

a)   Metacognition and Self-Regulated Learning – Report Published May 2018 
  

Metacognition is about how learners can plan, direct, monitor and evaluate their learning. It is 
about having a range of tools which will support learning, deciding which ones would be best for 
the task in hand, then reviewing the choices to decide whether they were successful or not, 
deciding which ones to employ in the future. For teachers it is about teaching pupils how to 
learn.  

 
The EEF have identified that getting Metacognition and Self-Regulated Learning right in schools 
will have a significant, positive impact on the progress pupils make in the classroom. They have 
produced a summary report to support schools in thinking about how this can be done 
effectively.  

 
The report has seven recommendations: 

1. Teachers should acquire the understanding they need to support pupils’ learning. 
2. Learning skills should be directly taught. 
3. Teachers should model their thinking for pupils, verbalising their thought processes, then 

scaffolding tasks to support pupils through the processes for themselves. 
4. Challenging pupils at the right level, ensuring that they have the motivation to learn. 
5. Ensuring opportunities for pupils to talk about their learning though purposeful dialogue – 

either pupil to pupil or pupil to teacher. 
6. Explicitly teach pupils how to develop independent learning skills 
7. Support teachers in planning metacognition approaches into their work. 

 
Questions for Governors: 

 How is metacognition and self-regulated learning being developed in our school? 

 What CPD is being given to teachers and assistants to support their understanding? 

 What impact have the approaches had on the progress of pupils? 
 

https://epi.org.uk/wp-content/uploads/2018/06/EPI-Academy-LA-Performance___.pdf
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Education Endowment Foundation guidance website link – 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-
regulated-learning/  
 
b)   Feedback – not just marking 

 
Getting feedback right is the other most effective way of improving pupil progress. This is how 
teachers give pupils information about what they need to do next to improve their work or 
understanding. Feedback can come from marking, other pupils, assistants or technology too. In 
recent times, effective feedback had been widely thought to be about marking and many 
schools, sometimes with the encouragement of Ofsted, developed overly detailed marking 
practice which was excessively burdensome on teachers.  

 
Effective feedback should be “specific, accurate and clear”, so that pupils understand what it is 
they are going to improve. The overuse of praise should be avoided, although encouragement 
and support is important. Feedback should also emphasise the importance of effort and 
perseverance. 

 
The use of Assessment for Learning (AfL) practices have been seen to be effective as have 
other research-based practices such as Bloom’s “mastery learning”.  

 
Questions for Governors: 

 Does the school have a feedback policy- not just a marking policy? 

 What has been done to develop feedback in school? What training have teachers and 
assistants had? 

 Is the practice of giving feedback consistent across the school?  

 Are the expectations of marking in school proportionate and effective in raising 
attainment? 

 
Education Endowment Foundation Pupil Progress website link – 
https://educationendowmentfoundation.org.uk/school-themes/feedback-monitoring-pupil-
progress/  

 
c)   Preparing for Literacy: Improving Communication, Language and Literacy in the Early 
Years 

 
This report focuses on what can be done in Early Years to support the development in literacy 
skills. Getting Early Years education right is vital for raising attainment in later years, especially 
for pupils from disadvantaged backgrounds. 
 
The recommendations here are: 

1. Prioritise the development of communication and language.  
2. Develop children’s early reading skills through a balanced approach. 
3. Develop children’s capability and motivation to write. 
4. Embed opportunities to develop self-regulation e.g. using a “Plan-Do-Review” approach. 
5. Support parents to understand how to help their children learn. 
6. Use high quality assessment to ensure all children make good progress.  
7. Use high quality targeted support to help struggling children.  

 
Education Endowment Foundation Literacy Guidance link (please copy and paste into a search 
engine to access) –
https://educationendowmentfoundation.org.uk/public/files/Preparing_Literacy_Guidance_2018.p
df 
 
 
 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/
https://educationendowmentfoundation.org.uk/school-themes/feedback-monitoring-pupil-progress/
https://educationendowmentfoundation.org.uk/school-themes/feedback-monitoring-pupil-progress/
https://educationendowmentfoundation.org.uk/public/files/Preparing_Literacy_Guidance_2018.pdf
https://educationendowmentfoundation.org.uk/public/files/Preparing_Literacy_Guidance_2018.pdf


- 8 - 
 

iii)  Finance Accountability 
(Section 3.4 of the Governance Handbook – Creating Accountability for Financial 
Performance) 
 
The third core function of governance is ‘overseeing the financial performance of the organisation 
and making sure its money is well spent.’ The Governance Handbook (January 2017) makes it 
clear that governing boards should have at least one individual with specific relevant financial 
skills and experience. However, it also states that everyone on the board should have a basic 
understanding of the financial cycle and the legal requirements of the school on accountability and 
spend. 
 

a)   Approved School Budget 
 
Governors are required to approve a balanced school budget for 2018-19. This action can 
be delegated to a Finance Committee if required as per the scheme of delegation, but the 
majority of schools require that the full governing board approve the budget. Once 
approved, this should be signed by the Chair of Governors (not the Chair of Finance) and 
the headteacher and a copy kept in school. This should be submitted to the Local Authority 
on the governor approved budget journal by 31st May 2018, then once this is submitted 
virements can be made. 
 
Academies should also have set their budgets which run from September onwards. 
 
b)   Charging and Remissions 
 
Governors should approve a Charging and Remissions Policy annually (the date needs to 
be included, making it clear when the policy commences). This can be done at any time, 
but many schools choose to review this in the Summer term so that fees and charges can 
be set from September each year. This needs to be available on the school website. 
Governors should also ensure they have a debt recovery policy in place to ensure that 
arrears in payment for non-voluntary parental contributions (e.g., school meals) are dealt 
with appropriately. 
 
Charging for School Activities – May 2018  
The DfE has updated its advice for schools regarding charging for school activities to reflect the 
new Universal Credit regulations. 
 
Overall, the main points are: 

 That schools (subject to limited exceptions) cannot charge for education provided during 
school hours, including the supply of materials, books, instruments or other equipment. 

 Schools must ensure that they inform parents on low incomes and in receipt of particular 
benefits of the support available to them when being asked for contributions towards the 
costs of schools’ visits. 
 

Questions for Governors: 

 Have we approved a Charging and Remissions policy this year? 

 Does the policy fully adhere to the statutory guidance? 
 
Charging for School Activities link (please copy and paste into a search engine to access) – 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/fil
e/706830/Charging_for_school_activities.pdf  
 
 
 
 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/706830/Charging_for_school_activities.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/706830/Charging_for_school_activities.pdf
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c)   Carry Forward/Outturns 
 
The governing board are advised to note the final out-turn position as at 31st March 2018. 
Any carry forward needs to be minuted and a summary plan put in place indicating future 
spend. This could be an action for this Autumn term meeting. 
 
Review the effects of any over or under spend compared to that originally budgeted and 
any impact that will have on the 2018-19 budget. 
 
Ensure this information is recorded in this Autumn term meeting if the out-turn statement is 
not available for Summer term meeting. 
 
d)   Benchmarking 
 

The Department for Education (DfE) has updated its benchmarking site that allows schools to 
compare their spending with other similar schools. The data that feeds into this is the maintained 
schools’ consistent financial reporting returns and academies’ accounting returns, as well as the 
latest 2017 workforce census. 

 
Schools Financial Benchmarking website link – 
https://schools-financial-benchmarking.service.gov.uk/ 
 
e)   Academies Financial Handbook (AFH) 
 
The latest version of the academies Financial Handbook was published in July 2018 by the 
ESFA effective from 1 September 2018. All those who are responsible for overseeing 
finance in academies should be aware of the changes, but the key ones are as follows;  
The handbook outlines a number of new and updated requirements, including strengthened 
expectations about the process for setting executive pay and an explanation of new 
requirements for related party transactions. 
 
Please refer to Appendix 2, page 33, for a summary of the changes. 

What next?  

 Update your relevant financial policies in line with the AFH 2018. 

 Read and understand all the information about the changes provided in the Appendix and 
any amendments are reflected in your procedures. 

 The key thing to be aware of is the new requirements regarding related party 
transactions. From 1 April 2019, you must report all related party transactions to the 
EFSA in advance of the transaction taking place – for some transactions you will need 
the ESFA’s prior approval. 

 
 
6.   People (Section 4 of the Governance Handbook) 
 
i)  Newly Qualified Teachers 
 
Employing a Newly Qualified Teacher  
NQTs must be registered with an appropriate body service. An NQT cannot start their induction until 
their appropriate body has been agreed.  
 
This is a statutory requirement for the following settings:  

 Maintained schools.  

 Non-Maintained Special schools.  

 Maintained Nursery schools.  

https://schools-financial-benchmarking.service.gov.uk/
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 A Nursery which forms part of a Maintained school.  

 A Local Authority Maintained Children's Centre.  

 Pupil Referral Unit (PRU).  

Academies, Independent Schools and other settings; by choosing to register their new teachers with an 
appropriate body to take part in the NQT induction process, their teachers will be confident in the 
knowledge they are working in a supportive environment to achieve a nationally recognised status.  
The appropriate body's role includes offering support and guidance to NQTs and their induction tutors 
where issues, queries and concerns are raised, registering NQTs on the TRA database, monitoring 
consistency of provision, and receipt, monitoring and quality assurance of the assessment process.  
 
Induction for Newly Qualified Teachers Guidance Revised April 2018 website link – 
https://www.gov.uk/government/publications/induction-for-newly-qualified-teachers-nqts  
 
Contact Details 
Entrust NQTs website: http://entrust.education/Page/329   
Telephone: 0300 300 1900  
Email: nqts@entrust-ed.co.uk  
 
ii)  Governor Training Schedule 
 
Please see Appendix 3, page 37, for the Governor Training Schedule. 
 
iii) GovernorSpace – DfE Funded Training Available Now 
 
GovernorSpace gives governors and clerks access to DfE funded development, peer-to-peer and 
mentor support, self-evaluation tools, useful resources and much more. 
 
The professional development aspect aims to build the capacity of governing boards across the 
country through a focus on supporting Chairs to drive change in their Boards and professionalising 
the quality of clerking support. 
 
Why sign up to GovernorSpace? 

 It’s funded by the DfE – it is completely free to schools. 

 Can be completed anytime and anywhere as long as there is an internet connection. 

 Features a high quality and easy to use self-evaluation tool which can be used to track 
progress and evidence development. 

 Provides a tailored service. This allows you to follow your own development route. 

 You’ll receive one-to-one support from trusted experts – many of whom are national or 
local leaders of education. 

 Provides real time and valuable evidence for Ofsted linked to Governor and Clerking 
Competency Frameworks. 

 
Contact Details 
Register on the website: www.governorspace.co.uk  
Telephone: 0333 300 1900     
Email: governorspace@entrust-ed.co.uk 
 
iv)  Reducing Teacher Workload May and July 2018 Reports 
 
All parts of the education system have a role to play in reducing unnecessary activity that takes 
teachers away from their core tasks. Key findings and recommendations have been made by the 
Marking Policy review group, the Planning and Teaching Resources review group and the Data 
Management review group. A toolkit has been developed to support. 
  
In summary all reports recommend: 

https://www.gov.uk/government/publications/induction-for-newly-qualified-teachers-nqts
http://entrust.education/Page/329
mailto:nqts@entrust-ed.co.uk
http://www.governorspace.co.uk/
mailto:governorspace@entrust-ed.co.uk
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 That Ofsted should dispel any myths about their expectations with regard to the topics of 
the review groups. 

 Quality marking not quantity of marking should be the mantra. 

 That teachers, and school leaders should be encouraged to review their current practice, 
especially with regard to marking. 

 Planning should be meaningful and relevant and carried out collaboratively where possible. 

 School leaders should review demands on planning to ensure minimum requirements to be 
effective are made. 

 Data collection needs to be streamlined and eliminate duplication. 

 Be ruthless in data collection- it should support outcomes for learners. 

 MATs should carry out regular audits of in-school data management procedures. 
 
Questions for Governors: 

 How does school ensure the above aspects are addressed? 

 
Reducing Teacher Workload website link – 
https://www.gov.uk/government/publications/reducing-teachers-workload/reducing-teachers-
workload 
 
Toolkit link – https://www.gov.uk/guidance/reducing-workload-in-your-school 
 
v)  Level 6 Apprenticeships in Teaching  
 
Would you like to develop your own teachers? 
Do you have unqualified teaching staff who :- 

 Are keen to progress their careers and improve the life chances of young people today? 
 Have they had that calling to lead the learning of a whole class of young people? 
 Do they have a degree and a love of learning and professional development? 
 Perhaps they are a degree qualified teaching assistant or parent looking to return to work? 

 
If these questions apply to members of your school community or you are looking at succession 
planning and open to recruiting, then a Level 6 Apprenticeship in Teaching could be the answer. 
 
Opportunities  
Entrust are currently developing a number of Apprenticeship solutions for the Education Sector. 
With years of experience in the field, we are launching an exciting new programme for training 
Teachers. The new Apprenticeship Standard (which results in Qualified Teacher Status) will equip 
trainee Teachers with all the knowledge, skills and behaviours they need to thrive in their role. 
 
Eligibility Criteria  
The basic eligibility criteria for the Apprenticeship is a Degree, English and Maths GCSE 
equivalent and if it is for a Primary School, a GCSE or equivalent in a Science. To make the 
programme fully bespoke and meet the needs of our learners we invite you to get in touch and 
contribute to our service design process. 
 
For more information email: skills@entrust-ed.co.uk  
 
 
7.   Structures (Section 5 of the Governance Handbook) 
 
i)  Publishing Information about Governance Structures for MATs – check list 
 
While boards in some schools have more flexibility than in others, all boards have a choice about 
how they are constituted and organised. Effective boards think carefully about this and in 
particular about whether and how to use their powers to delegate functions and decisions to 
committees or individuals.  

https://www.gov.uk/government/publications/reducing-teachers-workload/reducing-teachers-workload
https://www.gov.uk/government/publications/reducing-teachers-workload/reducing-teachers-workload
https://www.gov.uk/guidance/reducing-workload-in-your-school
mailto:skills@entrust-ed.co.uk
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In the interests of transparency, the board must publish on its website up-to date details of the 
overall governance arrangements they have put in place. This must be in a readily accessible 
form, meaning that the information should be on a webpage without the need to download or open 
a separate document.  

 
This scheme of delegation must set out the structure and remit of the board and any committees 
(including any LGBs in a MAT) – as well as the full names of the chair of each.  

 
An effective scheme of delegation, particularly in MATs, will:  

 include details of all the committees, including LGBs in MAT in place beneath the board 

and explain in headline terms the role and remit of each; provide full clarity on which 

governance functions are retained at board level and which are delegated making clear, 

particularly where the board governs a number of schools, where all key governance 

functions are exercised in respect of each school – including vision and budget setting and 

executive leader oversight and performance management; 

 explain clearly how the role of governance structures relates to that of key executive 

leaders (such as the CEO, any executive principals or regional directors, and finance and 

HR directors), avoiding duplication for example in a MAT between the role of MAT 

executives and LGBs in holding individual academy leaders to account;  

 explain the board’s parental and community engagement arrangements and how these 

feed into and inform governance both at board level and at the level of individual schools 

as applicable;  

 be drafted clearly so that everyone in the organisation can understand it, in order to be 

clear about their role and that of others; and  

 explain the circumstances in which the arrangements set out may vary: including both the 

timeframes for the overall scheme being reviewed and updated, and any triggers that 

might lead the board to review or change levels of delegations. 

 
8.   Compliance (Section 6 of the Governance Handbook) 
 
i)  Governance Procedures  
(Everything in this section is included under Section 6.1 of the Governance Handbook – 
Governance Procedures) 
 

a)   Health and Safety 
 
i)  Wellbeing in Schools 
 
Governors are an essential part of developing positive wellbeing in schools and have a key role 
in supporting the wellbeing of all staff including headteachers and school leaders. 
The Health, Safety and Wellbeing Service provide support in this area, including regular 
headteacher briefings on wellbeing, training courses in developing personal resilience and the 
opportunity for schools to hire Wellbeing Pods.  Schools that purchase the Health and Safety 
SLA from Staffordshire County Council can also access a smart survey tool on employee stress 
and wellbeing.  
 
The Health and Safety audit and evaluation process requires that schools, as part of their 
commitment to staff wellbeing, carry out a team stress risk assessment. The process focuses 
upon the potential for stress related ill health in school (the potential stressors) and helps to 
identify the areas of potential stress, identify solutions and ultimately prevent any ill health and 
absences due to stress.   
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Additionally, if staff are reporting illness or experiencing absences due to stress related ill health, 
headteachers and managers should carry out an individual risk assessment and use other 
professional support such as occupational health or HR services.  
 
Carrying out a team stress risk assessment will assist all staff in developing improved wellbeing 
and assist the school to comply with risk assessment legislation. Schools carrying out a team 
stress risk assessment will also meet the level 3 standard in the Health and Wellbeing section of 
the health and safety audit.  
   
How can Governors support wellbeing and team stress risk assessments? 
Governors can support schools in this area by engaging with the team stress risk assessment 
process and support headteachers and leaders in developing initiatives and finding solutions or 
measures to control these risks.  
 
Governors can also ensure that headteacher wellbeing is managed and supported by being 
aware of the stress risk assessment, the hazards and what solutions can best support school 
leaders.  

 
ii)  Further essential information from schools – Fire and Asbestos 
 
Recently the Health, Safety and Wellbeing Service have requested information from schools 
regarding the completion of a fire risk assessment which is required under The Regulatory 
Reform (Fire Safety) Order 2005. Many schools have replied, however the Service had several 
schools who did not confirm they have completed a Fire Risk Assessment.   
 
Governors are requested to include Fire Risk Assessment in their monitoring process. 
  
Recently the Department for Education requested that schools complete a questionnaire/survey 
regarding the management of asbestos in their premises. The majority of schools have 
completed this and responded to the survey, although some are still outstanding. As part of this 
survey some schools have indicated that staff in school require managing asbestos training, if 
this is the case the Health, Safety and Wellbeing Service will be in touch with these schools 
directly. Governors are asked to ensure that a staff member in school has attended managing 
asbestos training.  

 
Contact Details 
Telephone: 01785 355777 
Fax: 01785 355842 
Email: shss@staffordshire.gov.uk  
 
Health and Safety and Wellbeing Service website link (please note: you will need a password/log 

in to access the website) – https://education.staffordshire.gov.uk/School-

Admin/HealthSafetyWellbeing/Health-Safety-and-Wellbeing-Service.aspx 

 

ii)  Education (Everything in this section is included under Section 6.4 of the Governance 

Handbook – Education)  

 

a)   New Early Learning Goals (ELGs) 

 

The Department for Education (DfE) announced in June 2018 that the new ELGs setting out 

what four and five-year-olds are expected to do will be trialled in 25 schools in September 2018, 

The proposals are expected to ease the burden of the moderation process and enable teachers 

to "make a rounded judgement about a child’s development".  

 

mailto:shss@staffordshire.gov.uk
https://education.staffordshire.gov.uk/School-Admin/HealthSafetyWellbeing/Health-Safety-and-Wellbeing-Service.aspx
https://education.staffordshire.gov.uk/School-Admin/HealthSafetyWellbeing/Health-Safety-and-Wellbeing-Service.aspx
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Pilot Handbook link (please copy and paste into a search engine to access) – 

www.foundationyears.org.uk/wp-content/uploads/2018/06/EYFSP-Pilot-Handbook-2018.pdf 

 

Also see Appendix 4, page 41, for a summary of what this will be included. 
 
b)   Technical Levels – T Levels 
 
Education Secretary, Damian Hinds, set out his vision for a world-class technical education 
system through T Levels in May 2018, making the most significant reform to advanced technical 
education in 70 years to ensure young people have gold standard qualifications open to them 
whichever route they choose. 
 
What are T Levels? 

 T Levels are courses, which will be on par with A Levels and will provide young people 

with a choice between technical and academic education post 16. 

 Courses in construction, digital and education & childcare will be first taught from 

September 2020. A further 22 courses will be rolled out in stages from 2021, which will 

cover sectors such as finance & accounting, engineering & manufacturing and creative & 

design. 

 The Education Secretary is committed to working with businesses and learning from our 

international competitors to ensure these new qualifications lead to a generational shift in 

technical education. 

 Everyone should be able to have access to an education that suits them, but we know 

that for those that don’t choose to go to university, the routes into further technical and 

vocational training can be hard to navigate. 

 T Levels provide a high-quality, technical alternative to A Levels ensuring thousands of 

people across the country have the skills we need to compete globally – a vital part of 

modern industrial strategy.  

T Levels website link – https://www.gov.uk/government/news/new-t-levels-mark-a-revolution-in-
technical-education 

 

c)   Religious Education (RE) 

 
It is a statutory requirement that RE is taught in all schools. The Standing Advisory Council for 
Religious Education- SACRE has a duty to monitor the provision of RE in schools. Where a 
school fails to adhere to their statutory duties then the DfE are requested to follow this up.  
 
Governors are remined that they need to check and report on this in their full governing board 
meetings this term.  
 
Questions for Governors? 

 Does the school make adequate provision for RE?  
o Reception/Key Stage 1- is there the equivalent of 36 hours per year with mapped 

content to the Agreed Syllabus.? 
o Key Stage 2 is there the equivalent of 40-45 hours per year with mapped content 

to the Agreed Syllabus? 
o Key Stage 3 is there the equivalent of 40-50mins/1 hour per week of RE averaged 

over the school year with mapped content to the Agreed Syllabus? 
o Key Stage 4 are all learners receiving adequate RE by following an appropriate 

exam syllabus- whether they are entered for that exam or not? 
o Post 16- is there the equivalent of 40-50mins/1 hour per week of RE averaged 

over the school year with mapped content to the Agreed Syllabus? 

 What actions will be taken if the school as yet does not make adequate provision for RE? 

http://www.foundationyears.org.uk/wp-content/uploads/2018/06/EYFSP-Pilot-Handbook-2018.pdf
https://www.gov.uk/government/news/new-t-levels-mark-a-revolution-in-technical-education
https://www.gov.uk/government/news/new-t-levels-mark-a-revolution-in-technical-education
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Staffordshire Agreed R.E. Syllabus website link – http://entrust.education/Page/331  
 
d)   British Values 
 
Chief Inspector of Ofsted, Amanda Spielman’s, speech to the Policy Exchange think tank in July 
2018 included the importance of promoting British values in schools and Ofsted's role in making 
sure this is carried out effectively. She emphasised the need for the four British values to be 
woven in to all areas of the curriculum. 
 
Amanda Spielman’s Full Speech link – 
https://www.gov.uk/government/speeches/amanda-spielmans-speech-to-the-policy-exchange-
think-tank  
 
Questions for Governors: 

 How do we teach about British Values? 

 Does teaching across the curriculum promote a real depth of understanding? 
 

e)   Safeguarding Updates  
(Everything in this section is included under Section 6.7 of the Governance Handbook on 
Compliance – Safeguarding and Pupil Welfare) 

Safeguarding has an even greater profile with Ofsted under the new inspection model. It is 
apparent that governing boards are becoming more conversant with checking for 
compliance. Ofsted have cleared up a few issues with regards to safeguarding as follows. 
 
i)  Keeping Children Safe in Education – New Statutory Guidance from September 
2018 
 
The DfE has released the much-anticipated Keeping Children Safe in Education 2018 
guidance – coming into effect in September 2018. This document replaces the KCSIE 
2016 version. 
 
Please take note of the following: 

 If you’re recruiting governors, check with TRA Teacher Services to check governors 

are not subject to a section 128 direction. This refers in particular to trustees. 

 Policies and practices will need updating to reflect the new guidance. 

 Some Academies have an over-arching safeguarding policy, but each school needs 

to ensure that they tailor their school policy to reflect the school situation, this can 

be done through a Child Protection policy. Therefore, your Child Protection Policy 

will need updating to reflect any new requirements and to include peer-on-peer 

abuse. 

 
Make sure your inductions include your: 

 Behavioural Policy, the safeguarding response to children who go missing from 
education, and the identity of the Designated Safeguarding Lead (DSL) and any 
deputies.  

 Obtain more than one emergency contact number for each pupil. 

 Ensure online safety is addressed in your curriculum. 
  

Check… 

 If you have a no-contact policy, rethink your approach to safeguard staff and pupils. 

 Remember, all checks can be carried out for free by logging into the secure access portal 
on the Teacher Services’ webpage. 

 Obtain references prior to interview and don’t accept open testimonials. Vet information 
that comes directly from the candidate or from an online source.   

http://entrust.education/Page/331
https://www.gov.uk/government/speeches/amanda-spielmans-speech-to-the-policy-exchange-think-tank
https://www.gov.uk/government/speeches/amanda-spielmans-speech-to-the-policy-exchange-think-tank
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 If you’re in a MAT, your Child Protection Policy should be specific to your local 
requirements, even if the MAT has provided an overarching policy. 

 If you’re recruiting trainee/student teachers, obtain written confirmation that relevant 
checks have been carried out.  

 Remember to record any risk assessments undertaken when deciding whether DBS 
checks are necessary for volunteers. 

 Remember, when you place a pupil with an alternative provider, you remain responsible 
for their safety – so make sure the relevant assurances are there.  

 If you’re sending pupils on work experience, the provider must have safeguarding 
policies and procedures in place.  

 When arranging homestay exchanges, make sure you’re aware of your role and 
responsibilities.   

 
Make sure staff are made aware of: 

 The additional indicators of the need for early help.  

 The need to act on concerns immediately by speaking to the DSL.  

 The issues surrounding sexual violence and sexual harassment.   

 How to keep previously looked after children safe.  

 Child criminal exploitation and the need to refer cases to the National Referral 
Mechanism.  

 
Keeping Children Safe in Education link (follow the link and use the fourth document down) – 
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2  
 
Questions for Governors: 

 Has the school updated policies, including policies that reference KCSIE, to reflect any 
new requirements? 

 Has the school ensured that governors are appropriately trained to allow at least one 
person conducting an interview to have completed safer recruitment training?  

 Does the Designated Safeguarding Lead (DSL) have the details of their LA personal 
advisor and liaises with them as necessary?   

 Is the deputy DSL(s) trained to the same standards as the DSL and the role is included in 
their job description? This training should include online safety.   

 
ii)  Working Together to Safeguard Children and New Regulations 2018. Changes to 
Statutory Guidance New Safeguarding Arrangements Consultation Outcomes  
 
In the Autumn 2017, the government consulted on its proposed revisions to its statutory 
guidance – Working Together to Safeguard Children. Subsequently in July 2018 the new 
policy was published. 

 
Some key points are outlined below; 

 Safeguarding partners – further detail will be included in the guidance about who 

each partners’ representatives should be. 

 Relevant agencies – clarification. 

 Independent scrutiny – the government will seek to provide further details about the 

independent scrutiny of safeguarding arrangements. 

 Funding – the government will seek to include a statement in the guidance which 

accounts for flexibility across local areas. For schools, however, it remains unclear 

whether a contribution to support new arrangements will also be reflective of school 

size. Further, multi-academy trusts are not accounted for despite the fact that they 

determine the level of funding for each of their academies. 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
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 Threshold document – the guidance will be revised to include a recommendation 

for safeguarding partners to develop and publish threshold documents, as part of 

their key responsibilities.  

 
There will be a 12 month lead in time for local areas to develop their safeguarding 
arrangements accordingly, and an additional three months for full implementation of those 
arrangements. 
 
Working Together to Safeguard Children link (please copy and paste into a search engine 
to access) –  
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_d
ata/file/722305/Working_Together_to_Safeguard_Children_-_Guide.pdf 
 
iii) Designated Teacher for Looked After Children – update February 2018 
 
This is statutory guidance from the DfE, issued under sections 20(4) and 20A(4) of the 
Children and Young Persons Act 2008. This means that governing boards of maintained 
schools, academy proprietors and the designated staff member at maintained schools and 
academies must have regard to it when promoting the educational attainment of looked 
after and previously looked after children. This guidance replaces previous guidance under 
the name ‘The role and responsibilities of the designated teacher for looked after children, 
issued 2009’. 

 
What does this mean for Governors? 
The governing board of a maintained school and the proprietor of an academy must 
ensure that an appropriately qualified and experienced member of staff undertakes the 
responsibilities within the school to promote the educational achievement of looked after 
and previously looked after children on the school’s roll. They must also ensure that the 
designated teacher undertakes training that is appropriate to carrying out this duty. 
If your school has looked after children the school, either the headteacher of the 
designated teach for looked after children, has to apply for funding through the online 
ePEP system.  
 
Designated Teacher for Looked After Children website link – 
https://www.gov.uk/government/publications/designated-teacher-for-looked-after-children 
 
iv)  DfE – Disqualification under Childcare Act 2006 – July 2018 
 
Revised guidance regarding changes to disqualification came into being from 31st August 2018. 
The most significant change is the removal of disqualification by association for individuals 
working in schools and nurseries (non-domestic settings). Association means someone living 
and working in an individual’s household. Schools will need to review their staffing and safer 
recruitment procedures accordingly.  
 
Questions for Governors? 

 Do governors understand legislation over the disqualification of individuals under the 
Childcare Act? 

 Have relevant key staff received training? 

 Which policies and procedures will need amending as a result of the changes? 
 
Full Guidance (please note: at the time of writing this guidance was still in draft form) link (please 
follow the link and use the second document) – 
https://www.gov.uk/government/publications/disqualification-under-the-childcare-act-2006  

 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/722305/Working_Together_to_Safeguard_Children_-_Guide.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/722305/Working_Together_to_Safeguard_Children_-_Guide.pdf
https://www.gov.uk/government/publications/designated-teacher-for-looked-after-children
https://www.gov.uk/government/publications/disqualification-under-the-childcare-act-2006
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v)  Sexual Violence and Sexual Harassment between Children in Schools and Colleges 
 
Advice for schools and colleges on how to prevent and respond to reports of sexual violence and 
harassment between learners.  
 
This is for: 

 governing boards of maintained schools and colleges 

 proprietors of independent schools (including academies, free schools and alternative 
provision academies) and non-maintained special schools 

 management committees of pupil referral units 

 headteachers, principals, senior leadership teams and designated safeguarding leads 
 
It covers: 

 what sexual violence and harassment is 

 schools’ and colleges’ legal responsibilities 

 a whole school or college approach to safeguarding and child protection 

 how to respond to reports of sexual violence and sexual harassment 
 
Full publication website link – https://www.gov.uk/government/publications/sexual-violence-and-
sexual-harassment-between-children-in-schools-and-colleges 
 
vi) Children Missing in Education – Deregistration Guidance for Schools: How to Remove 
a Child from Roll safely  
 
Following on from the September 2016 DFE guidance for local authorities regarding Children 
Missing Education a number of schools have requested a simplified document outlining their 
duties under the guidance and what constitutes “safe off-rolling”. 
  
Access to the “Deregistration Guidance” is via the Staffordshire County Council Children Missing 
Education Homepage. This demonstrates how to satisfy your legal requirement to notify us when 
removing a child from your admission register at a non-standard transition point, as referred to in 
page 10 of the DFE September 2016 guidance.  
  
This is in an A3 format so that it may be displayed as an aide-memoire for office staff and 
administrators. For each of the reasons for removing a child from roll, the notification route and 
the relevant form with which to notify us are shown. 
 
Contact Details 
Steve Hewitt, Children Missing Education Officer  
Telephone: 01785 278999  
 
Staffordshire County Council Children Missing Education Homepage website link – 
https://www.staffordshire.gov.uk/education/welfareservice/missing/CME.aspx 
 
DFE Statutory Guidance for Local Authorities – Children Missing Education, September 2016 
link (please copy and paste the link into a search engine to access) – 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/fil
e/550416/Children_Missing_Education_-_statutory_guidance.pdf 
 
f)   SEND 

 
i)  The Learning Support Service as of September 2018 
 
From September 2018 Staffordshire County Council is decommissioning the Entrust Learning 
Support Service. This means that after July 31st 2018 schools will no longer be in receipt of 
allocated visits from a Learning Support Advisor. 

https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges
https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges
http://www.staffordshire.gov.uk/education/welfareservice/missing/CME.aspx
https://www.staffordshire.gov.uk/education/welfareservice/missing/CME.aspx
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/550416/Children_Missing_Education_-_statutory_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/550416/Children_Missing_Education_-_statutory_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/550416/Children_Missing_Education_-_statutory_guidance.pdf
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In response to very positive feedback from schools, SENIS have developed a flexible support 
package in order to continue to work with schools to improve outcomes for pupils in 
Staffordshire.   
 
Packages of support begin at £623 for 3 visits and can be used for: 

 Pupil assessments and casework (cognition and learning) 

 Support for early identification and intervention to help children with Speech and 

Language difficulties and promote inclusive practices 

 Support to complete statutory paperwork (AEN, EHCP) 

 Modelling of interventions and strategies for support (Colourful Semantics; sign 

language; Makaton; Dyslexia tuition; communication and play for the EY) 

 Whole school training and workshops (staff, parents, governors) 

 Strategic SENCO support and consultation 

 Support for new SENCOs 

 Support with Standardised Assessments 

 SEN clinics 

 Bespoke support as requested 

Support visits will be flexible to meet the needs of individual schools and can be accessed at any 
point during the year. This package will be available to purchase at any point during the year and 
schools are welcome to increase the number of visits purchased. Larger packages are also 
available (price on request) for support across a MAT or cluster of schools. 
 
Entrust Education website link (the above can be purchased through here) – 
www.entrust.education  
 
Staffordshire County Council continues to commission the following services, delivered by 
SENIS: 

 The Specialist Support Team (Dyslexia) will provide outreach tuition for eligible pupils. 

The application criteria will remain the same and the Learning Support advisors will 

circulate the information to SENCOs before the end of the Summer term.  

 The Behaviour Support Team for primary maintained schools will support schools to 

meet the needs of pupils with challenging behaviour through casework and advice for 

staff. Referral forms are available from behaviour@entrust-ed.co.uk  

 The Minority Ethnic Achievement Service will provide support for English as an additional 

language pupils in maintained schools. Referral forms are available from MEAS@entrust-

ed.co.uk 

 
g)   Pupil Wellbeing 
(Everything in this section is included under Section 6.8 of the Governance Handbook – 
Pupil Wellbeing) 
 
i)  Bridging the Gap Report – what schools can do to support adopted children 
 
This report has been produced for schools to enhance the provision for adopted and previously 
looked after pupils. These pupils are more likely to be excluded and have social and mental 
health difficulties. By the time they leave school they achieve about half as well as their peers 
and are 20 times more likely to be permanently excluded. 
 
Research shows there are four gaps which need to be bridged for adopted pupils to have a 
better chance: 

1. The understanding gap. 

http://www.entrust.education/
mailto:behaviour@entrust-ed.co.uk
mailto:MEAS@entrust-ed.co.uk
mailto:MEAS@entrust-ed.co.uk
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2. The empathy gap. 
3. The resources gap. 
4. The attainment gap. 

 
Questions for Governors:  

 Do you know how many adopted or previously looked after children there are in school? 

 Do you know what is being done to support them, what their pupil premium funding is 
being spent on and what impact this is having on their attainment? 

 
Full Report link (please copy and paste the link into a search engine to access) – 
https://www.adoptionuk.org/Handlers/Download.ashx?IDMF=e460b99a-4ebb-4348-bd23-
64a50d747901 
 
ii)  National Governance Association – Spotlight on Disadvantage Report – July 2018 
 
As part of their campaign to highlight the needs of disadvantaged pupils, the NGA has recently 
published a report to focus on the role and impact of governing boards in spending, monitoring 
and evaluating their Pupil Premium spending. Research shows that, in general, governors know 
their schools well and many have pupil premium champions, but that there is still room for 
improvement.  

           The report lists four key findings: 

1. While the majority of schools are making evidence-driven decisions when spending Pupil 
Premium, some are still too inward looking. 

2. Schools should adopt a more holistic outlook when deciding how to spend the Pupil 
Premium. 

3. There is a clear variation in the quality of pupil premium strategies published on school 
websites. 

4. Pupil premium usage is not the only determinant of disadvantaged pupil progress and 
attainment.  
 

The “inward looking” schools tended to focus on internal data and views of staff, rather than 
considering the evidence available on the Education Endowment Foundation website or that of 
other research bodies. Schools tend to focus on teaching and learning initiatives, although key 
barriers to learning should lead schools to thinking about pastoral support as well. There is not a 
lot of evidence to support the impact of pastoral support, so more research is needed to consider 
this. Some schools were much better at accounting for their Pupil Premium expenditure than 
others. The best clearly identified how money would be spent, decisions, success, monitoring 
processes and clarifying which groups would be targeted by the funding. Finally, some 
geographical areas have done significantly better than others in enabling disadvantaged pupils 
to catch up with their peers. London has been the most successful area.  
 
Questions for Governors: 

 Does your school have a clear strategy for pupil premium spending, which identifies 

pupils’ barriers to learning, clearly demonstrates how spending will address these and 

how the impact of expenditure will be monitored? 

 Is the school using evidence based strategies to inform spending? How do you know? 

 Have governors approved the Pupil Premium strategy?  

 Is it published on the school’s website? 

 
Full Report (please note you will need a password log in to access) link – 
https://www.nga.org.uk/About-Us/Campaigning/Spotlight-on-Disadvantage.aspx 

 
 
 
 

https://www.adoptionuk.org/Handlers/Download.ashx?IDMF=e460b99a-4ebb-4348-bd23-64a50d747901
https://www.adoptionuk.org/Handlers/Download.ashx?IDMF=e460b99a-4ebb-4348-bd23-64a50d747901
https://www.nga.org.uk/About-Us/Campaigning/Spotlight-on-Disadvantage.aspx
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iii) Staffordshire Virtual School for Looked After Children 

                
            Background 

From September 2018 schools will need to follow revised statutory guidance which outlines 
responsibilities for supporting the education of looked after children (LAC).  

The updated guidance extends this responsibility to previously looked after children.  
 
Designated Teacher for Looked After Children website link –
https://www.gov.uk/government/publications/designated-teacher-for-looked-after-children 

A previously looked-after child is one who has left care through one of the following routes: 

 Subject to an Adoption Order 

 Special Guardianship Order  

 Child Arrangements Order (specific to residency-living with) 

 
The parent or guardian should provide documentation of the Adoption Certificate or the Special 
Guardianship Order/ Child Arrangement Order documentation provided by the court.  
 
Declarations are voluntary and confidentiality should be respected.  
 
In the past, most adopted children were relinquished by their birth parents as infants. Now, the 
very great majority of children who go on to be adopted are removed from their birth families 
because they have experienced trauma within their birth families. 
 
In 2014 the DfE data showed that 72% of those adopted entered care due to abuse or neglect 
and commented that their needs do not change over-night and they do not stop being vulnerable 
just because they are in a loving home. Their experiences in early life can have a lasting impact 
which can affect the child many years after adoption.  In the latest guidance the DfE highlighted 
that “The needs of looked-after and previously looked-after children may have implications for 
almost every school policy and consideration may want to be given to ensure that policies are 
effective in reflecting their needs.” Paragraph 7 
 
PAC UK have developed an excellent resource for schools to explore how they can support 
previously looked after children. 
 
PAC UK Guide link (please copy and paste the link into a search engine to access) – 
http://www.pac-uk.org/wp-content/uploads/2017/10/Meeting-the-needs-of-adopted-and-
permanently-placed-children-A-guide-for-school-staff.pdf 
 
Adopted and permanently placed children may have difficulties in some or all of the following 
areas: 

 Forming trusting relationships with adults 

 Social skills and relationships with peers 

 Executive functioning skills, such as planning, organising, remembering, inhibiting their 
impulses, focusing their attention, and initiating tasks 

 Speech and language difficulties 

 Learning delays or difficulties 

 Managing their strong feelings, such as shame, sadness, anxiety and anger 

 Coping with transitions and change 

 Sensory processing 

 
At times children may display acute difficulties at school, whereas at other times they may be 
more settled. Some adopted and permanently placed children do not display their difficulties at 
school, using a mask of ‘compliance’ to get through the school day, with their stress spilling over 

https://www.gov.uk/government/publications/designated-teacher-for-looked-after-children
http://www.pac-uk.org/wp-content/uploads/2017/10/Meeting-the-needs-of-adopted-and-permanently-placed-children-A-guide-for-school-staff.pdf
http://www.pac-uk.org/wp-content/uploads/2017/10/Meeting-the-needs-of-adopted-and-permanently-placed-children-A-guide-for-school-staff.pdf
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at home. Transitions and unstructured times like playtimes can be particularly tricky aspects of 
the school day for some adopted and permanently placed children. Homework can also be very 
stressful for some adoptive families. 
Where a parent or guardian had voluntarily shared their status the school can include the pupil 
on their census and they will be allocated £2,300 pupil premium for adopted children.  

 
Key points for Governors: 

 School governing boards have a duty to designate a member of staff (the designated 
teacher) to promote the educational achievement of looked-after and previously looked-
after children, including those aged 16-18, who are registered pupils at the school.  

 The governing board of a maintained school, or the proprietor of an academy, must 
ensure that the designated teacher undertakes appropriate training and carries out their 
duties in line with any guidance issued by the Secretary of State for Education.  

 The designated teacher should ensure that all staff are aware of the particular needs of 
looked-after and previously looked-after children over a wide range of issues, and have 
input into the formulation of school-wide policies and procedures to ensure those children 
are not disadvantaged.  

 When working with previously looked-after children, the designated teacher should be a 
contact point for parents and guardians and work closely with them. 

 The designated teacher must be a qualified teacher who has completed their induction 
period and is working as a teacher at the school, or the headteacher of the school.  

 In the Children and Social Work Act 2017, the duties of designated teachers were 
extended to include previously looked-after children, including adopted children. 

 
Governing boards should, through the designated teacher, hold the school to account on 
how it supports its looked-after and previously looked-after children (including how the Pupil 
Premium Plus is used) and their level of progress. 
  

Questions for Governors: 

 Are learners making expected or better progress over the past twelve months in line with 

their peers (i.e. educational, social and emotional progress)? 

 What are their patterns of attendance and exclusions compared to their peers?  

 Are your school policies sensitive to their needs? 

 Are any of the cohort gifted and talented and how those needs are being met? 

 Does the school understand the additional safeguarding challenges and put in policies 

and processes to minimise them? 

 Do they have special educational needs (SEN) and/or mental health needs and are 

their needs being identified and met at the appropriate level? 

 Is the school’s behaviour management policy sufficiently flexible to respond to looked-

after and previously looked-after children’s challenging behaviour in the most effective 

way for those children; 

 Are the teaching and learning needs of looked-after and previously looked-after 

children reflected in school policies, in particular in relation to interventions and 

resources; 

 What impact Pupil Premium Plus (PP+) has in supporting the educational achievement 

of looked-after and previously looked-after children.  

 

            Contact Details 
Sarah Rivers, Headteacher for the Virtual School for Looked After Children 
Telephone: 01785 854195 / 07976191025      
Email: sarah.rivers@staffordshire.gov.uk / virtual.school@staffordshire.gov.uk / virtualschoole-
PEP@staffordshire.gov.uk 
 
Virtual School website link – http://education.staffordshire.gov.uk/virtualschool  

mailto:sarah.rivers@staffordshire.gov.uk
mailto:virtual.school@staffordshire.gov.uk
mailto:virtualschoole-PEP@staffordshire.gov.uk
mailto:virtualschoole-PEP@staffordshire.gov.uk
http://education.staffordshire.gov.uk/virtualschool
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e-PEP website link – http://education.staffordshire.gov.uk/virtualschool/epep 
 
iv)  Making an Impact in Education 
 
Entrust are pleased to launch our impact report which highlights our key achievements in 
2016/17 focusing on the impact made in schools and academies; children and young people; 
skills development; and the local community and environment. 
 
Our success can be evidenced from the growing number of children attending good or 
outstanding schools in Staffordshire. 84% of Staffordshire pupils now attend good or outstanding 
schools compared to 63% in 2012. This translates to over 25,000 pupils receiving a better 
standard of education. 
 
Full Impact Report website link – https://www.capitalocalgovernment.co.uk/features/making-an-
impact-in-education/ 
 
If you have any questions or would like to know how we can support your school, 
email inspiringfutures@entrust-ed.co.uk. 
 
Leading the Way in Learning 
Read the latest magazine ‘Leading the Way in Learning’ – 
http://entrust.education/Article/42305. 
 
This issue features:  

 An innovative Prevent project 

 Statutory relationships and sex education 

 The future of art & design 

 And much more 

 

If you have any questions or would like to know how we can support your school, 
email leadingtheway@entrust-ed.co.uk. 
 
h)   Information Sharing 
(Section 6.14 of the Governance Handbook – Information Sharing) 
 
Data Protection: privacy notice model documents are available from the DfE. This is to 
support with part of: Data collection and statistical returns and running a school or college 
which were last updated: January 2018. 
 
Data Protection: Privacy Notice model documents website link –
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices 
 
i)   Data Protection – is your school complying with the General Data Protection 
Regulations (GDPR) changes? 
 
From 25th May 2018, the Data Protection Act (DPA) was replaced by the General Data 
Protection Regulations (GDPR) – meaning that the way you manage all data and 
information within your school has changed. Now the GDPR regulations have come into 
effect you have an increased responsibility to ensure this information, regardless of what 
form it is kept in, is managed in the right way in compliance with this new regulation. 
 
In April 2018, the DfE produced a Data protection: toolkit for schools, which many schools have 
used and found helpful. The document lists steps to support schools in developing their culture, 
processes and documentation. 
 
The steps are: 

http://education.staffordshire.gov.uk/virtualschool/epep
https://www.capitalocalgovernment.co.uk/features/making-an-impact-in-education/
https://www.capitalocalgovernment.co.uk/features/making-an-impact-in-education/
mailto:inspiringfutures@entrust-ed.co.uk
http://entrust.education/Article/42305
mailto:leadingtheway@entrust-ed.co.uk
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices


- 24 - 
 

1. Raising awareness 
2. Creating a high-level data map 
3. Turn your data map into a data asset register 
4. Documenting the reasons for processing data 
5. Documenting how long you need to retain information 
6. Reassurance and risks 
7. Decide on your Data Protection Officer role 
8. Communicate with data subjects 

 
The DfE have also produced some model privacy notice documents which schools might find 
useful. The most recent update in June now has a privacy notice for governors, in addition to 
those for pupils, staff and looked after children.  
 
Model Privacy notices website link – https://www.gov.uk/government/publications/data-
protection-and-privacy-privacy-notices  
 
Data protection: toolkit for schools (April 2018) website link –  
https://www.gov.uk/government/publications/data-protection-toolkit-for-schools  
 
Questions for Governors: (GDPR NGA Guidance) 
NGA has recently produced some additional guidance for governing boards over GDPR, 
including nine questions governing boards should ask NGA have listed some important 
questions for governors to consider in checking that their school is compliant with the new 
regulations. These include 

 Do all understand what GDPR is and its importance? 

 Has everyone had the training they need? 

 Have all policies and procedures been updated as necessary? 

 How are we going to monitor our provision and what happens if something goes wrong? 

 Have all our agreements with third parties been reviewed? 
 
Full Guidance for GDPR Compliance website link (please note you will need a password log in to 
access) – 
https://www.nga.org.uk/Guidance/Legislation,policies-and-procedures/Compliance/GDPR-
questions-Governing-Boards-should-be-asking.aspx  
 
Entrust support for General Data Protection Regulations – GDPR 
Don’t let your school hit the headlines… 
In 2016, there were 2,168 data breaches reported to the ICO – 166 were in education. With the 
new regulations making reporting mandatory and with increased responsibilities, this figure looks 
set to rise if schools have failed to prepare for GDPR. 
 
The new GDPR legislation is an inevitable truth and will bring new demands and challenges that 
will impact school resources and processes. 
 
As the ‘data controller’, schools are required to observe various principles when processing 
personal data. Whilst almost all current data protection regulations will remain, there will be 
significant changes.  
 
While 25th May was the official date for GDPR compliance, we all know that this is merely the 
beginning of what is required, as compliance is an ongoing effort that is expected of us all.  
 
In recognition of this, GDPR Assist has been created. 
 
GDPR Assist is the compliance aid that will continue to support schools throughout the year with 
varying levels of assistance. Offering six "mix & match" service options ranging from basic 

https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices
https://www.gov.uk/government/publications/data-protection-and-privacy-privacy-notices
https://www.gov.uk/government/publications/data-protection-toolkit-for-schools
https://www.nga.org.uk/Guidance/Legislation,policies-and-procedures/Compliance/GDPR-questions-Governing-Boards-should-be-asking.aspx
https://www.nga.org.uk/Guidance/Legislation,policies-and-procedures/Compliance/GDPR-questions-Governing-Boards-should-be-asking.aspx
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support through to a bespoke, tailored package, we have the solution to meet your school's 
unique GDPR needs. 
It includes access to various methods of training, policy statements, audits, the role of the Data 
Protection Officer (DPO) and much more 
 
GDPR Assist and how Entrust can support your school link –  
 http://www.link2ict.org/images/pdf/GDPR/GDPR_Assist_Entrust.pdf 

 
Contact Details 
Erline Boon, Head of Marketing and Communications for Link2ICT   
Telephone: 07766 924205  
Email: erline.boon@capita-ictds.co.uk 
Website: www.link2ict.org / Support Portal: www.link2ict.org/portal 
Check out the Newsletter: Link2ICT School Newsletter 
 
j)   Guidance for Schools following the Governments Careers Strategy has placed a new 
requirement on Governors 
 
Please contact Skills and Employability Service for more details or please visit the Governor 
Information Pack Summer Term 2018. 
 
Contact Details 
Shaun Riley, Delivery Manager Skills and Employability Service  
Telephone: 07853 018162 
Email: Shaun.riley@entrust-ed.co.uk     
 
k)   Admissions (6.9) 
 
i)  General Admissions – Proposed School Admission Arrangements 2020/21 
 
Purpose of the report 
To consult with community and voluntary controlled schools on  

a) their proposed admission number for the 2020/21 academic year 
b) the proposed change to the community and voluntary controlled admissions criteria by 

giving the second highest priority to “children who have left care under adoption, special 
guardianship or child arrangements order or were adopted from ‘state care’ outside 
England and Wales.”     

c) proposed alterations to the school admissions catchment area boundary of Paget High 
School and Paulet High School in Burton to take account of new developments within the 
area. 
 

To remind governing boards of academies, foundation and voluntary aided schools of their duty 
to consult on their proposed admission arrangements for 2020/21 if they are proposing changes 
to those determined for 2019/20 or if they have not consulted in the past 7 years.  
 
Full Copy of the Proposed Admission Arrangements relating to community and voluntary 
controlled schools, including the Coordinated Admissions Scheme website link – 
www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.asp
x 
 
Please see Appendix 5, on page 43, for the additional information and the return form. 
 
ii)  Delayed School Admissions for Summer Born Pupils – research report May 2018 
 
Parents currently have the option to request a delayed entry into a Reception class in the 
September following their fourth birthday, if they were born between 1st April and 31st August. 

http://www.link2ict.org/images/pdf/GDPR/GDPR_Assist_Entrust.pdf
mailto:erline.boon@capita-ictds.co.uk
http://www.link2ict.org/
http://www.link2ict.org/portal
http://www.link2ict.org/schoolnews
mailto:Shaun.riley@entrust-ed.co.uk
http://www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.aspx
http://www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.aspx
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Admissions authorities are required to decide whether to accept the request in each child’s best 
interests.  
 
Research at the moment does not show that delaying entry has a statistically significant impact 
on later attainment. 
 
More information on Delayed School Admissions for Summer Born Pupils link (please follow the 
link and use the first document) –  
https://www.gov.uk/government/publications/summer-born-children-school-admission  
 
l)   What schools should and must publish online 
 
Maintained schools – last updated May 2018 link – https://www.gov.uk/guidance/what-
maintained-schools-must-publish-online  
 
Academies – last updated May 2018 link – https://www.gov.uk/guidance/what-academies-free-
schools-and-colleges-should-publish-online  
 
Please see Appendix 6a and b, pages 46 and 51, for a summary of these regulations. 

 
9.   Evaluation (Section 7 of the Governance Handbook) 
 
i)  Skills Audits 
  
Boards should carry out regular audits of the skills they possess in the light of the skills and 
competences they need, taking account of the department’s Competency framework for governance, 
and actively seek to address any gaps they identify – through either recruitment or training as discussed 
further below. They should also reflect regularly on whether they have the right overall balance of 
people and skills and consider the benefits that might result from restructuring the board’s constitution 
and membership. 
 
Please follow this link for 2017 skills audits and matrix from the National Governance association. 
 
Updated 2017 Version of the Skills Audit website link (please note you will need a password log in 
to access) – 
https://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Skills-
Audit.aspx 
 
ii)  Coasting Schools – removal of this 
 
Previously the Education and Adoption Act 2016 allowed the Secretary of State to identify, support 
and take action in coasting schools. The definition of a coasting primary school or secondary 
school was based on published performance data over three years and focused on the progress 
pupils make at the school. Once a school had fallen within the coasting definition RSCs, acting on 
behalf of the Secretary of State, engaged the school to consider its wider context, and decide 
whether additional support was needed. 
 
The removal of the above is due to come into effect from Autumn 2018. 
 
This is clarified in the DfE document entitled ‘Principles for a clear and simple accountability system. 
This document sets out the principles for how the accountability system will operate to provide school 
leaders with greater clarity and transparency on: 

 when they will and will not be subject to action as a result of the accountability system 

 the consequences of the accountability system 

 the roles of different organisations in the system 
 

Principle for a clear and simple school accountability system link – 

https://www.gov.uk/government/publications/summer-born-children-school-admission
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Skills-Audit.aspx
https://www.nga.org.uk/Guidance/Workings-Of-The-Governing-Body/Governance-Tools/Skills-Audit.aspx
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https://www.gov.uk/government/publications/principles-for-a-clear-and-simple-school-accountability-
system 
 
iii) Headteacher Performance Management HTPM/ Appraisal 
     
It is a statutory requirement that the HTPM of headteachers in Maintained schools is completed by 
31st December by the relevant HTPM committee of 2-3 members. 
It is hoped that schools have followed previous advice regarding carrying out of a midyear review, 
as the minutes or notes of this meeting should be shared with the External Adviser (EA) who will be 
supporting the end of year review. However, it is important to remember that the minutes of this 
meeting should not be shared with the whole GB. The sharing of such notes or minutes would not 
be appropriate, as this would hinder the appeals process if one was requested by the headteacher. 
 
Academies are able to make their own arrangements for HTPM, but it is best practice to follow the 
Education (School Teachers’ Appraisal) (England) Regulations 2012 link – 
http://www.legislation.gov.uk/uksi/2012/115/contents/made  
 
 
10.   Other Information 
 
i)  Speeches made by Education Policy Makers in the Summer Term 2018 

 
a)   Amanda Spielman, HMCI – report on her speeches made in June and July 2018 
 
Amanda Spielman made three keynote speeches around the country in June and July. In these 
speeches she took the opportunity to remind listeners that, despite popular opinion, Ofsted do not 
inspect to hold schools to account, but to provide information to those who do, including parents, Local 
Authorities, governing boards, Multi Academy Trusts and Regional Schools Commissioners.  
She reported on themes which she would like to see developed in the new inspection handbook being 
planned for September 2019. Her thoughts include: 

 Wanting reports to be more than just giving schools a grade. 

 Using data appropriately, and that using it well should help to drive down teacher workload.  

 Restated importance again of broad and balanced curriculum, being hopeful that an emphasis 
on the curriculum will help tackle workload for teachers and leaders.  

 Being wary of calls for Ofsted to look at matters of wider societal issues – wary of becoming the 
vehicle for every type of worthy societal change. As an example, she reported, “I almost choked 
on my metaphorical cornflakes when I read the suggestion that inspectors should start taking 
account of children’s weight in judging schools. Vision of inspectors wandering around with 
portable weighing scales are not particularly appealing.”  

 Wanting a clearer focus on behaviour incorporated into the new framework. 
 
Inspection of schools in a MAT 
Amanda Spielman noted two common misconceptions in many schools, revealing a lack of 
understanding of their own status in a MAT. 

 Firstly, schools often see themselves as separate from the leadership of the MAT and 

 Secondly, local governing board (LGB) representatives were often presented to inspectors as 
responsible for governance, when of course, it’s actually the trustees and members. LGB 
representatives are often unclear about who they report to, if anyone. Schemes of Delegation 
are often muddled with no clear segregation of duties and people operating at more than one 
level of governance.  

 
She wanted inspectors to be clear that MAT leadership and management comes from the MAT; 
governance from trustees. She noted some common characteristics of high performing MATs, being: 

 An ability to recruit and retain strong executive leaders 

 A well-planned, broad and balanced curriculum 

https://www.gov.uk/government/publications/principles-for-a-clear-and-simple-school-accountability-system
https://www.gov.uk/government/publications/principles-for-a-clear-and-simple-school-accountability-system
http://www.legislation.gov.uk/uksi/2012/115/contents/made
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 A commitment to providing a high-quality education for all pupils 

 Investment in the professional development of teachers and sharing knowledge across a strong 
network of schools 

 A high priority given to initial teacher training and leadership development  

 Clear frameworks of governance, accountability and delegation 

 Effective use of assessment information to identify, escalate and tackle problems quickly 
 

Also of note is that she stated that time may have come to revisit the exemption outstanding schools 
have from re-inspection and is engaged in constructive dialogue with the DfE on this matter.  
 
Watch this space! 
 
b)   Damian Hinds – Secretary of State for Education – May 2018 
 
In his speech to the National Association of Headteachers in May, Damian Hinds outlined some key 
principles for how he would like the accountability system to develop going forward. 
He stated that the government would not forcibly turn schools into academies, unless a school has an 
inadequate Ofsted judgement, although, he also stated that he still wants more and more schools to 
make the choice to become part of a multi-academy trust. He put forward the expectation that Teaching 
Schools will be offering clear support to schools at risk of failing, but that he was going to replace the 
current “floor” and “coasting”, school definitions which he described as “confusing”, with a “single, 
transparent data trigger”. The government intend to consult over what this might be. 
Another statement he made is that, going forward, Ofsted would be the only body inspecting schools, 
i.e. not representatives from the Regional Schools Commissioner offices or the DfE, which have added 
to the burden on schools.  
 
Other actions he is intending the DfE to undertake include: 

 Setting up more robust oversight and challenge in respect of the financial performance of 
academy trusts. 

 Focussing on the workload of teachers and leaders in school and the setting up of an advisory 
group to look into this issue further. 

 Developing a teacher recruitment and retention strategy. 

 The extension of the induction period for new teachers to two years and clarify the entitlement 
for training and mentoring. 

 A pilot programme to give teachers the chance to have a sabbatical period, working in industry, 
researching or working with the DfE. 

 The intention to work to get better financial procurement deals for schools. 
 
c)   Nick Gibb – Minister of State for School Standards 
 
In April, a new multi million-pound programme was launched to support the brightest disadvantaged 
pupils in reaching their potential, called the Future Talent Fund programme. This will include running a 
number of trial projects from next year to try and address the drop off in academic performance of bright 
disadvantaged pupils between KS2 and KS4. These projects should help schools identify best practice 
to encourage evidence-led interventions in spending Pupil Premium money. 
 
d)   NAHT Response to Bold Beginnings – the reception curriculum in a sample of good and 
outstanding primary schools – Ofsted Report November 2017 
 
As reported in previous information packs, many in the education profession have reacted against the 
Ofsted Report “Bold Beginnings”, published in November 2017 and expected to point the way to how 
Ofsted will inspect Early Years education in the future.  
Delegates at the annual National Association of Headteachers (NAHT) conference, in May 2018, 
overwhelmingly voted to reject the report’s approach to Early Years’ education. The motion brought by 
the Staffordshire branch, suggested that the report is a deeply flawed analysis based on limited 
evidence which:  
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 Failed to acknowledge the wealth of evidence in the role of play in children’s learning;  

 Requires four-year olds to sit and undertake formal work too early;  

 Failed to recognise teachers’ professional judgement in assessing readiness to stat more formal 
education 

 Fails to meet the needs of SEND pupils in the Early Years 
 
Questions for Governors: 

 What place does play have in our Early Years pupils curriculum? 

 What progress are our pupils making from their different baselines in Reception? 

 How can we enhance our Early Years’ provision further? 

 What is our approach to the teaching and learning in Early Years? 

 Is the provision for teaching and learning of number sufficiently challenging? 

 Do pupils make good progress during the Early Years from their starting points? 

 How is transition planned for pupils moving from reception to Year 1? 
 
Bold Beginnings Ofsted Curriculum Report link (please copy and paste the link into a search engine to 
access) – 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/663560/28933_Ofsted_-
_Early_Years_Curriculum_Report_-_Accessible.pdf  
 
ii)  Ofsted – Expectations of Assessment 
 
Introduction 
Assessment and its impact upon developing systems, which accurately measure progress for all pupils, 
provides a dilemma for many schools. School leaders must find an appropriate system which best fits 
their needs so that it provides an accurate picture of where their pupils are and what needs to be done 
for pupils to improve further. 
 
This guidance gives perspective about what Ofsted looks for in terms of a school’s assessment policies 
and processes. The main message is produce and collect data once and use many times.  
 
How Ofsted inspects assessment – the myths 
There are many myths surrounding how Ofsted inspects assessment and if they expect to see a 
particular assessment style or not. 
 
Ofsted has no preferred style of teaching, learning and assessment, and has no preference of how 
assessments should be carried out, presented, or how frequently they should be conducted. Ofsted 
does not expect any assessments or assessment data to be presented in a specific format. This will all 
be pointed out at the start of any Ofsted inspection in the morning meeting with staff. 
 
What key areas does Ofsted look at? 
Assessment data should be used to look at what the school is doing well and what needs to be done to 
improve outcomes for pupils. Throughout an inspection, Ofsted will look at how well school leaders use 
assessment data and how this is used in the school’s self-evaluation. Inspectors will also look at how 
school leaders monitor the progress of all key pupil groups, but especially disadvantaged pupils, pupils 
with SEND, most-able pupils, and gender groups. How leaders use assessment data to hold staff to 
account will also be focussed on by inspectors. 
 
The key challenge for leaders is how they use information and data to improve their school. Inspectors 
will focus on the training for all stakeholders so that assessment information can be used to support 
better outcomes, e.g. assessment information can be used to set performance management targets for 
staff. 
 
Inspectors will look at how effective governors are at reading data from a published perspective – can 
they identify trends and challenge school leaders for gaps in attainment amongst pupils? A key area 
looked at is how governors are training to use published data to hold school leaders to account, 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/663560/28933_Ofsted_-_Early_Years_Curriculum_Report_-_Accessible.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/663560/28933_Ofsted_-_Early_Years_Curriculum_Report_-_Accessible.pdf
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especially in relation to the impact of the pupil premium. Part of the inspection framework highlights how 
leaders are held to account for the performance of key pupil groups, such as disadvantaged pupils. 
 
Assessment at teacher-level should focus on the consistency across classes and the impact of the 
system to improve pupil outcomes. The consistency of an approach to assessment will have the biggest 
impact upon day-to-day routines. 
 
During pupil interviews, inspectors will question pupils on what they are doing well and what they need 
to improve on. This encourages pupils to discuss their targets and also indicates how the school utilises 
self and peer-assessment. Schools that engage pupils with their assessments and the assessment 
system are far more likely to achieve better outcomes.  
 
To ensure that assessments are accurate, schools must provide evidence of collaborative practice or 
moderations with other schools. This highlights that the school does not work in isolation and uses 
collaboration to develop and share good practice. 
 
Getting Ofsted ready 
Schools must ensure they have a thorough review process for their assessment procedures, looking at 
what is working well and what needs to be developed. By revisiting the assessment policy and 
procedures, the training needs of staff will become obvious to leaders.  
 
Ofsted Inspections Myth Busting website link – 
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015/ofsted-
inspections-mythbusting  
 
Questions that governors could ask of school leaders who should then provide actions to any 
areas in which evidence is weak: 

 What pupil groups are performing well and why? 

 What pupil groups are not performing well and why? 

 What is the consistency of the assessment data gathered? 

 What is the induction process in assessment for new or recently appointed staff? 

 What is the consistency of assessment and feedback to pupils? Do teachers use a similar format 
and does it reflect the school’s assessment policy? 

 What information is presented to governors to make school leaders accountable? 

 Do assessment procedures gather information across the curriculum to highlight it is broad and 
balanced? 

 Does the school gather the opinions of stakeholders to ensure that assessment meets their 
needs? 

 Is the assessment system meeting the needs of staff, e.g. their work-life balance? 

 Have school leaders provided opportunities to staff to share good practice and moderate across 
the school? 

 In MATS are assessment procedures consistent across all schools? 

 Is there a clear timetable or schedule of assessment? 
 
Ofsted July 2018 Update 
Ofsted Inspectors should make clear to the headteacher, at the start of the inspection, that all 
governors/trustees must be informed of the inspection and that arrangements should be made for 
inspectors to meet the chair of governors/chair of the board of trustees and as many governors/trustees 
as possible during the inspection, and that as many governors/trustees as possible should also be 
invited to attend the final feedback meeting. 
July 2018 Ofsted Update link (please copy and paste the link into a search engine to access) –
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/7232
68/School_inspection_update_060718.pdf 
 
Link to the Ofsted handbook for use from September 2018 
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015 

https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015/ofsted-inspections-mythbusting
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015/ofsted-inspections-mythbusting
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/723268/School_inspection_update_060718.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/723268/School_inspection_update_060718.pdf
https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
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Appendix 1  Governor Checklist for 2018 – Planning Calendar           

                                           

Item 
Date for 
action 

Person 
responsible 

General 

Election of chair / vice chair / committee chairs   

Code of Conduct signed and agreed   

Pecuniary/Business/relationship interests up to date- on website and GIAS   

Establish committees and membership   

Nominate link governors and agree protocol for visits and feedback   

Agree terms of reference for committees and link governors   

Agree Scheme of Delegation (Academies)   

Meeting dates set for year   

Admissions arrangements agreed and published   

Governor training   

School improvement 

Consider and approve school development plan   

Consider school SEF and approve   

Re-set/review vision for next 3-5 years   

Receive and discuss Analyse School Performance (ASP) information and Inspection 
Data Summary report- IDSR 

  

School internal data reports – reporting on the progress of all pupils in all year groups 
and significant groups (e.g. Pupil Premium) 

  

Consider attendance of pupils   

Effectiveness of Pupil Premium   

Effectiveness of PE and Sports Funding   

Effectiveness of Year 7 catch up funding   

SEND Information report update   

Safeguarding 

Training for staff and governors reviewed and booked- new publication of Sept 2018 
Keeping Children Safe in Education -KCSIE and Working together to safeguard 
children 

  

Governor responsibilities established – read and sign section 2 of Keeping Children 
Safe in Education 

  

British Values / SMSC report considered   

Annual safeguarding report considered and approved   

Anti-bullying strategies reviewed   

Provision for Looked After Children reviewed    

Behaviour policy reviewed and parents informed   

Performance Management 

Headteacher PM in place (HTPM)   

Teachers’ Pay Committee in place   

Report on effectiveness of performance management    

Pay / Appraisal policies updated   

Work / life balance of all staff (including headteacher) reviewed 
 

  

Staff capability policy in place   
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Item 
Date for 
action 

Person 
responsible 

Finance 

SFVS signed off (maintained schools)   

Financial Accounts completed and published (academies)   

Audit Report received (academies – maintained if applicable) action plan to address 
weaknesses established 

  

Set budget   

Review budget (at least 3 times a year)   

Financial scheme of delegation agreed   

School Fund audit (maintained schools) reviewed   

3-5 year budget modeller reviewed   

Benchmarking completed   

Charging and remissions policy in place and agreed and on website   

Premises 

Condition of Premises checklist   

Health and Safety Self evaluation   

Health and Safety Annual report   

Identify priorities for year   

Policies 

Establish policy review timetable   

Review, approve and publish behaviour policy, child 
protection/safeguarding/relationship and sex education/careers 

  

Publish Equality Objectives   

Governor Self Evaluation 

Skills Audits updated   

20 APPG questions asked (21 questions for MATs)   

Governor development plan reviewed and renewed   

Decide on how external evidence will be provided to governors  
(Including determining the strategy for finding out the views of stakeholders) 

  

Timetable of governor visits to school   

Report to parents on the actions of governors    

Check website complies with statutory requirements and is up to date   

360 degree review of performance of chair and a review of the contribution of 
individual governors 

  

 

 

*Please note that this list is not designed to be completely comprehensive of everything a governing board does during 
a year. 

 It is intended to be a helpful planning tool to ensure various typical actions are spread over the year. Some of these 
actions may take place over more than one meeting.  

Some may be delegated to committees or individual link governors. 
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Appendix 2   Academies Financial Handbook AFH Changes 
 
Changes to Part 1: Roles and responsibilities 
Trustees and managers must have the skills knowledge and experience to run the academy trust. 

The document clarifies that the ESFA exercises the rights, powers and remedies in the handbook 
on behalf of the Secretary of State – if the ESFA fails to use, or there are delays in using, any of 
these, this does not mean that they cannot do so later. 
 
Financial Notice to Improve (FNtI) sets out what a trust must do to address concerns about 
financial management or governance. 
 
The irregular use of public funds has been emphasised as an example of where an FNtI may be 
issued by stating it as its own example rather than example of ‘other financial concerns’ as it was 
in the AFH 2017. 
 
Subject to the relevant provisions being present in a trust’s funding agreement, the Secretary of 
State can require the trust to remove a member or trustee. They can also make directions under 
section 128 of the Education and Skills Act 2008 prohibiting individuals from participating in the 
management of an academy trust. 
 
The ESFA may refer trusts to the Charity Commission where there is a concern – the 
Commission may use its regulatory powers as described in its Memorandum of 
Understanding with the DfE.   
 
The ESFA’s approach to academy resource management, previously called the approach to 
academy financial health and efficiency, has been updated. Where the ESFA is concerned about 
the financial management of a trust, it may prescribe working with an expert in school resource 
management, such as a School Resource Management Advisor (SRMA). Trusts should make 
reasonable efforts to implement any improvements suggested by an SRMA; failure to do so may 
result in an FNtI being issued. Working with an SRMA may also be prescribed as a condition of 
an FNtI. 
 
In some academy trusts, such as church academies, those on the board of trustees are known as 
‘directors’. In church academies, the term ‘trustee’ is reserved for those on the board of a 
separate trust that owns the land. 
 
One of the three core functions of governance trustees should focus on is overseeing and 
ensuring effective financial performance. 
 
Greater emphasis is placed on trustees applying the highest standards of governance and taking 
full ownership of their duties. 
 
The role of the chair of trustees is emphasised as being responsible for the effective functioning of 
the board and setting professional standards of governance – the ESFA will help the chairs of 
governors and their boards to do this if needed. 
 
The description of the role of members has been updated to align with the Governance handbook. 
The board of trustees must appoint, in writing, a senior executive leader who may be appointed 
as a trustee. In single academy trusts, this should be the principal. In MATs, it should be the chief 
executive or equivalent. 
 
The board must also appoint, in writing, a named individual as its accounting officer – this should 
be the senior executive leader. The individual must be a fit and suitable person for the role. The 

https://www.gov.uk/government/publications/memorandum-of-understanding-charity-commission-and-the-department-for-education
https://www.gov.uk/government/publications/memorandum-of-understanding-charity-commission-and-the-department-for-education
https://www.gov.uk/government/publications/governance-handbook
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roles of senior executive leader and accounting officer must not rotate.   
  
The appointment of an accounting officer does not remove the responsibility of trustees for the 
proper conduct and financial operation of the trust. 
 
The definitions for regularity, propriety and value for money have been moved to Annex A. 
 
Upon listening to the accounting officer’s advice regarding non-compliance with the trust’s 
articles, funding agreement or the AFH, where the board is minded to proceed, the accounting 
officer must notify the ESFA’s accounting officer immediately in writing. 
 
The Institute of School Business Leadership’s Professional Standards indicate the main 
disciplines that the chief financial officer (CFO) role may cover. 
 
Changes to Part 2: Main financial and governance requirements 
Trusts must take full responsibility for their financial affairs and use resources efficiently to 
maximise outcomes for pupils. 
 
The term ‘ex-officio’ has been removed to avoid suggesting a trust’s senior executive leader 
would automatically act as a trustee. 
 
If the board meets less than six times a year, it must describe in its governance statement how it 
maintained effective oversight of fund with fewer meetings. 
 
Trusts must establish a robust control framework that includes ensuring delegated financial 
authorities are complied with. 
 
Trusts must submit to the ESFA a budget forecast return outturn by 21 May and a three-year 
budget forecast return by 30 July. These must be approved by the trustees before submission – 
the ESFA has produced guidance on both returns. See link-  
https://www.gov.uk/guidance/academies-budget-forecast-return 
 
Clear requirements relating to budgeting are set out: 
The board must ensure that budget forecasts are compiled accurately and are based on realistic 
assumptions. 
 
The board should refer to the DfE’s material on improving resource management, including 
the top ten planning checks for governors. 
 
The trusts must prepare management accounts every month, setting out their financial 
performance and position in relation to their budget – managers must take appropriate action to 
ensure ongoing viability. 
Management accounts must be shared with the chair of trustees every month and with the other 
trustees six times a year – the board must consider these when it meets. 
 
The board must ensure appropriate action is being taken to maintain financial viability. 
The trusts must select key financial performance indicators and measure performance against 
them regularly. 
 
Where a board has concerns regarding financial performance, they should consider whether 
additional financial reporting would be appropriate. 
 
Trusts must manage their cash position robustly. They must avoid becoming overdrawn – this 
was only referred to as something trusts should do in the AFH 2017.

https://isbl.org.uk/Standards/index.aspx
https://www.gov.uk/guidance/academies-budget-forecast-return
https://www.gov.uk/guidance/academies-budget-forecast-return
https://www.gov.uk/government/collections/schools-financial-health-and-efficiency
https://www.gov.uk/guidance/school-resource-management-top-10-planning-checks-for-governors
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Regarding what the board should consider in relation to investments, the requirement to ensure 
decisions command broad public support has been removed. 
 
The document provides a link to deals for schools that make buying simpler and quicker, as 
strongly recommended by the DfE. 
 
The AFH strengthens expectations about the process for setting executive pay. No individual can 
be involved in deciding their remuneration. The board must ensure its approach to pay is 
transparent, proportionate and justifiable – the document includes requirements for how this must 
be done. 
 
Trusts are reminded of their requirements under the Equality Act 2010 (Specific Duties and Public 
Authorities) Regulations 2017 to publish information on their website about the gender pay gap in 
their organisation. 
 
Information about insurance has been incorporated into the ‘Risk management section’ (2.6.1 to 
2.6.4). 
Trusts must ensure all concerns raised by whistleblowers are responded to properly and fairly – 
the ESFA has published guidance regarding complaints about academies.  
 
www.gov.uk/government/publications/complain-about-an-academy 
 
Annual accounts must be audited- this has been emphasised. 
 
The AFH clarifies the dates on which audited accounts must be published on trusts’ websites (31 
January) and when they must be filed with Companies House (31 May). 
 
Clarified that delivering assurance through independent challenge refers to internal audits. 
 
Alongside audit committees being appointed to provide assurance over the suitability of, and 
compliance with, financial systems and operational controls, the document now also specifies that 
committees provide assurance that risks are being adequately identified and managed. 
 
In relation to internal scrutiny, trusts must confirm in their governance statement which option or 
options of internal scrutiny they have used and why. The outcome of internal scrutiny work should 
inform the accounting officer’s statement of regularity in the annual accounts. 
 
The findings from internal scrutiny must be made available to all trustees promptly, and to the 
ESFA should they request this information. 
 
Trusts must provide details of their governance arrangements within the governance statement 
published with their annual account. 
 
Changes to Part 3: Delegated authorities 
Approval for individual transactions above £5,000 will be given by the ESFA rather than Secretary 
of State.  
 
The handbook clarifies what is meant by ‘special payments’ – these include staff severance 
payments, compensation payments and ex gratia payments 
 
The handbook now uses the term ‘related party transactions’ rather than ‘trading with connected 
parties’. 
 
From 1 April 2019, trusts must report all related party transactions to the ESFA in advance of the 

https://www.gov.uk/guidance/buying-for-schools/deals-for-schools
http://www.gov.uk/government/publications/complain-about-an-academy
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transaction taking place, using the ESFA’s online form. 
 
From 1 April 2019, trusts must obtain the ESFA’s prior approval using their online form for contracts for 
the supply of goods or services to the trust by a related party where any of the following apply: 
 
The contract exceeds £20,000 
The contract, regardless of the value, would exceed £20,000 in the same financial year ending 31 
August 
The contact, regardless of the value, would exceed £20,000 individually or cumulatively with the related 
party in the same financial year ending 31 August 
 
For the purpose of reporting to and obtaining the approval of the ESFA, transactions with related parties 
do not include salaries or other payments made by the trust to a person under a contract of employment 
through the trust’s payroll. 
 
Trusts should keep their register of interests up-to-date; however, the AFH 2018 does not state that this 
needs to be done through regular reviews as it specifies in the AFH 2017. 
 
In relation to dioceses, the contributions made by an academy trust to its diocese for services it receives 
associated with securing the academy trust’s religious character and ethos, which only the diocese can 
provide, are regarded as meeting the ‘at cost’ requirement. 
 
Changes to Part 4: Audit requirements   
Clarified that this section refers to external audits. 
 
The National Audit Office (NAO) no longer audits accounts returns on behalf of the Comptroller and 
Auditor General (C&AG). The NAO must reach an opinion on regularity for the ESFA’s own accounts, 
not the C&AG. 
 
Regarding the accounting officers statement, the auditor’s conclusions on the statement must be 
addressed jointly to the trust and the ESFA – the AFH 2017 specified that it must be addressed to the 
Secretary of State through the ESFA. 
 
The board of trustees must ensure there is an appropriate, reasonable and timely response by the trust 
to any findings given by auditors, taking opportunities to strengthen the trust’s systems of financial 
management and control.  
 
[Removed] The ESFA may also request information that the trust gathers to meet its own needs. 
Any references made to Edubase have been changed to Get information about schools (GIAS). 
 
Where a trust does not provide the ESFA with requested information by a specified deadline, the ESFA 
may conduct investigations to collect this information. – the cost of the investigation may be deducted 
from the trust’s recurrent funding. The ESFA may take further actions it deems necessary to enforce 
compliance. 
 
Changes to Annex C: Schedule of requirements (the ‘musts’) 
Annex C, which brings together the requirements from the full handbook, has been updated to reflect 
the new and updated requirements throughout the AFH 2018, as outlined above. 
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Appendix 3        Governor Training Schedule – Autumn 2018 and Spring 2019 
 
Welcome to Being a Governor – Part 1 and 2 will be available as soon as possible. 
All courses run from 6-8pm, unless stated otherwise in the ‘date’ column. 
 

Course Title Date Venue Booking Code Cost (Plus VAT) 

Welcome to Being a 
Governor- Part 1 

02/10/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T009 £99 

MAT Clerking – 2 
Day Course 

03/10/2018 
(14:00-16:00) 
 
17/10/2018 
(14:00-16:00) 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-1018-T004 £198 

Understanding MAT 
Governance 

03/10/2018 
(17:00-19:00) 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T007 £99 

Meeting Ofsted’s 
Expectations for 
Governors 

04/10/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T005 £99 

Clerk to School 
Governors Training- 
2 Day Course 

09/10/2018 
(9:30-15:30)  
 
20/11/2018 
(9:30-15:30) 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-1018-T001 £450 

Headteacher’s 
Performance 
Management for 
Governors 

09/10/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-1018-T003 £99 

Training for the role 
of a Link Governor 

17/10/2018  
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T006 £99 

Developing 
Governor Skills 

18/10/2018  
(9:30-15:30) 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T008 £198 

Welcome to Being a 
Governor- Part 1 

18/10/2018 
 

Newcastle 
Academy, 
Newcastle-under-
Lyme 
 

GS-1018-T010 £99 

Ensuring Effective 
Governance 

22/10/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1018-T002 £99 

Welcome to Being a 
Governor- Part 1 

23/10/2018 
 

Coton Centre, 
Tamworth 
 

GS-1018-T011 £99 
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Using Data for 
Governance 

06/11/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1118-T004 £99 

Monitoring & 
Challenge for 
Effective 
Governance 

14/11/2018 Entrust, The 
Riverway Centre, 
Stafford 

GS-1118-T001 £99 

Strategic 
Leadership for 
Governors 

15/11/2018 Entrust, The 
Riverway Centre, 
Stafford 
 

 

GS-1118-T002 £99 

Welcome to Being 
a Governor- Part 1 

19/11/2018 
 

Codsall High 
School, 
Wolverhampton 
 

GS-1118-T005 £99 

Governor Self-
Evaluation 

21/11/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1118-T008 £99 

The role of Chair 
of Governors for 
Those New or 
Aspiring to the role 

26/11/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-1118-T003 £99 

Welcome to Being 
a Governor- Part 2 

27/11/2018 
 

Coton Centre, 
Tamworth 
 

GS-1118-T006 £99 

Monitoring the 
Efficiency of Pupil 
Premium Funding 

03/12/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1218-T002 £99 

Welcome to Being 
a Governor- Part 2 

04/12/2018 Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1218-T003 £99 

Welcome to Being 
a Governor- Part 2 

10/12/2018 
 

Codsall High 
School, 
Wolverhampton 
 

GS-1218-T004 £99 

Ensuring Clarity of 
Vision and 
Strategic Direction 

11/12/2018 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-1218-T001 £99 

Welcome to Being 
a Governor – Part 
2 

12/12/2018  
 

Newcastle 
Academy, 
Newcastle-under-
Lyme 
 

GS-1218-T005 £99 

Using Data for 
Governance 

29/01/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0119-T001 £99 

Headteacher’s 
Performance 
Management for 
Governors  

23/01/2019 Entrust, The 
Riverway Centre, 
Stafford 

GS-0119-T002 £99 

Ensuring Effective 
Governance 

04/02/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0219-T004 £99 
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Clerk to School 
Governors 
Training- 2 Day 
Course 

05/02/2019 
(9:30-15:30) 
 
07/03/2019 
(9:30-15:30) 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-0219-T002 £450 

The role of Chair 
of Governors for 
Those New or 
Aspiring to the 
role 

13/02/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-0219-T005 £99 

Meeting Ofsted’s 
Expectations for 
Governors 

28/02/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0219-T003 £99 

MAT Clerking Day 
course 

06/03/2019 
(9:30-15:30) 

Entrust, The 
Riverway Centre, 
Stafford 

GS-0319-T003 £198 

Monitoring & 
Challenge for 
Effective 
Governance 
 

06/03/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 

GS-0318-T004 £99 

Ensuring Clarity of 
Vision & Strategic 
Direction 

13/03/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0319-T001 £99 

Monitoring the 
Efficiency of Pupil 
Premium Funding 

14/03/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0319-T005 £99 

Understanding 
MAT Governance 

20/03/2019 
 

Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0319-T002 £99 

Strategic 
Leadership for 
Governors 

25/03/2019 Entrust, The 
Riverway Centre, 
Stafford 
 

GS-0319-T006 £99 
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Finance Services Autumn Term 2018 – Spring Term 2019 
 

Course Title Date Venue Cost (Plus VAT) 

Finance for Governors- 
Maintained 

11/09/2018 
(18:00-20:00) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Finance for Governors-  
Maintained 

09/04/2019 
(18:00-20:00) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Finance for Governors-  
Maintained 

25/09/2018 
(18:00-20:00) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Finance for Governors- 
Academy 

18/09/2018 
(18:00-20:00 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Finance for Governors- 
Academy 

22/01/2019 
(18:00-20:00) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Finance for Governors- 
Academy 

16/04/2019 
(18:00-20:00) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Financial Implication of 
Becoming an Academy 

18/09/2018 
(09:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Financial Implication of 
Becoming an Academy 

05/06/2019 
(09:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

Schools Financial Value 
Standards Workshop 

17/01/2019 
(9:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 
 

£99 

 
Capita HR Services Autumn Term 2018 

 

Course Title Date Venue  Cost (Plus VAT) 

Performance 
Management and 
Employee Appraisals 

11/09/2018 
(9:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 

£125 per delegate- existing 
customers 
 
£160 per delegate-  
non-customers  
 

Fixed Term Contract 
Briefing 

18/09/2018 
(9:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 

£125 per delegate- existing 
customers 
 
£160 per delegate-  
non-customers  
 

Safer Recruitment 09/10/2018 
(9:30-16:30) 

Entrust, The Riverway 
Centre, Stafford 

£125 per delegate- existing 
customers 
 
£160 per delegate-  
non-customers  
 

Social Media in 
Employment 

18/10/2018 
(9:30-12:30) 

Entrust, The Riverway 
Centre, Stafford 

£125 per delegate- existing 
customers 
 
£160 per delegate-  
non-customers 
 

To make a booking on any of the courses listed, please use the Entrust website http://entrust.education/ or 
call Entrust General Enquires on 0333 300 1900. 

http://entrust.education/
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Appendix 4       The Early Learning Goals  

For children at the expected level of development being piloted include the following: 

Communication and Language 
Listening 
Listen carefully and respond appropriately when being read to and during whole-class and small group 
discussions; 
Make comments about what they have heard and ask questions to clarify their understanding; 
Hold conversation when engaged in back-and-forth exchanges with their teachers and peers. 
Speaking 
Participate in small group, class and one-to-one discussions, offering their own ideas, using new 
vocabulary; 
 Offer explanations for why things might happen, making use of new vocabulary from stories, non-
fiction, rhymes and poems when appropriate; 
 Express their ideas using full sentences, with modelling and support from their teacher. 
 
Physical Development 
Gross Motor Skills 
Negotiate space and obstacles safely, with consideration for themselves and others; 
Demonstrate strength, balance and coordination; 
 Move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 
Fine Motor Skills 
Hold a pencil comfortably using the tripod grip; 
Use a range of small tools, including scissors, paintbrushes and cutlery; 
Show accuracy and care when drawing and copying 
  
Personal, Social and Emotional Development 
Self-Regulation 
Show an understanding of their own feelings and those of others, and regulate their behaviour 
accordingly; 
Have a positive sense of self and show resilience and perseverance in the face of challenge; 
Pay attention to their teacher and follow multi-step instructions. 
Managing Self  
 Manage their own basic hygiene and personal needs, including dressing and going to the toilet; 
 Understand the importance of healthy food choices; 
 Explain the reasons for rules and know right from wrong. 
Building Relationships: 
 Work and play cooperatively and take turns with others; 
 Form positive attachments and friendships; 
Show sensitivities to others’ needs. 
 
Literacy 
Comprehension 
Demonstrate understanding of what they have read and has been read to them by retelling stories and 
narratives using their own words and new vocabulary; 
Anticipate – where appropriate – key events in stories, non-fiction, rhymes and poems; 
Use new vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-
play. 
Word Reading 
Say a sound for each letter in the alphabet and at least 10 digraphs; 
 Read words consistent with their phonic knowledge by sound-blending; 
Read aloud simple sentences and books that are consistent with their phonic knowledge, including 
common exception words. 
Writing 
Write recognisable letters, most of which are correctly formed;
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Spell words by identifying sounds in them and representing the sounds with a letter or letters; 
Write simple phrases and sentences that can be read by others. 
 
Mathematics 
Number 
Have an understanding of number to 10, linking names of numbers, numerals, their value, and their 
position in the counting order; 
Subitise (recognise quantities without counting) up to 5; 
 Automatically recall number bonds for numbers 0-5 and for 10, including corresponding partitioning 
facts. 
Numerical Patterns 
Automatically recall double facts up to 5+5; 
Compare sets of objects up to 10 in different contexts, considering size and difference; 
Explore patterns of numbers within numbers up to 10, including evens and odds. 
 
Understanding of the World 
 Past and Present 
Talk about the lives of the people around them and their roles in society; know some similarities and 
differences between things in the past and now, drawing on their experiences and what has been read 
in class; 
Recall some important narratives, characters and figures from the past encountered in books read in 
class. 
People, Culture and Communities Children 
Describe their immediate environment using knowledge from observation, discussion, stories, non-
fiction texts and maps; 
Know some similarities and differences between different religious and cultural communities in this 
country, drawing on their experiences and what has been read in class; 
Explain some similarities and differences between life in this country and life in other countries, drawing 
on knowledge from stories, non-fiction texts and – when appropriate – maps. 
The Natural World Children 
Explore the natural world around them, making observations and drawing pictures of animals and 
plants; 
Know some similarities and differences between the natural world around them and contrasting 
environments, drawing on their experiences and what has been read in class; 
Understand the effect of the changing seasons on the natural world around them. 
 
Expressive Arts and Design 
Creating with Materials 
Draw and paint using a range of materials, tools and techniques, experimenting with colour, design, 
texture, form and function; 
Share their creations, explaining the process they have used; 
Make use of props and materials when role-playing characters in narratives and stories. 
Performing Children 
Sing a range of well-known nursery rhymes and songs; 
Perform songs, rhymes, poems and stories with others, and – when appropriate – move in time with 
music; 
Co-construct, invent, adapt and recount narratives and stories with peers and their teacher. 
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Appendix 5   Proposed School Admission Arrangements 2020/21 

 
 

 

1. Purpose of the report: 

i) To consult with community and voluntary controlled schools on  
 

d) their proposed admission number for the 2020/21 academic year 
e) the proposed change to the community and voluntary controlled admissions criteria by giving 

the second highest priority to “children who have left care under adoption, special guardianship 
or child arrangements order or were adopted from ‘state care’ outside England and Wales.”     

f) proposed alterations to the school admissions catchment area boundary of Paget High School 
and Paulet High School in Burton to take account of new developments within the area. 
 

ii) To remind governing bodies of academies, foundation and voluntary aided schools of 
their duty to consult on their proposed admission arrangements for 2020/21 if they are 
proposing changes to those determined for 2019/20 or if they have not consulted in the 
past 7 years.  

 

Consultation must be over a minimum of 6 weeks between 1 October 2018 and 31 
January 2019. (Please note that schools who are their own admitting authority who are 
intending to increase their PAN must notify the School Admissions and Transport Service 
in writing and refer to the intention on the school website). 

 

Schools that have changed status from a community/voluntary controlled school to an 
own admission authority since the last consultation process (and will be proposing a 
change) will be required to consult concerning their proposed admission arrangements. 
Your individual admission arrangements will need to be determined in accordance with 
the School Admission Code 2014 by 28 February 2019. 

2. Summary: 

All Admission Authorities have a statutory duty to consult on their proposed admission 
arrangements every seven years unless there is a proposed material change to the admission 
arrangements.  

The County Council is not proposing to make any changes to those general admission 
arrangements that were determined for community or voluntary controlled schools for 2019/20. 

There is a proposed change to the admissions criteria as per a recommendation from the DfE in 
relation to previously looked after children from outside England and Wales. 

To view a full copy of the proposed admission arrangements relating to community and voluntary 
controlled schools, including the Coordinated Admissions Scheme go to 

www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.as
px 

 

Any proposals to alter a Community or Voluntary Controlled Schools Published Admission 
Number (PAN) will be indicated within the document. 

Finalised admissions arrangements for 2020/21 must be determined by 28 February 2019 at the 
latest and will be published on the Intranet and Staffordshire County Council’s website. 

3. Recommendation for the Governing Body: 

http://www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.aspx
http://www.staffordshire.gov.uk/education/schoolsandcolleges/admissions/admissioncriteria/home.aspx
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If you wish to propose a change to the published admission number or make any comments 
regarding the admission arrangements for community or voluntary controlled schools please 
complete the pro forma available at https://education.staffordshire.gov.uk/Pupil-
Support/School-Admissions/LEA-Policy/Local-Authority-Admissions-Policy.aspx and return it to 
the School Admissions and Transport Team by 1 December 2018 at the latest.  

4. Contact: 

 

 Samantha Nicol, School Admissions and Transport Service 01785 278676 or 

 

 Lisa Bowers, School Admissions and Transport Service 01785 278801 

 

 E-mail:  school.admissionsteam@staffordshire.gov.uk  

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

https://education.staffordshire.gov.uk/Pupil-Support/School-Admissions/LEA-Policy/Local-Authority-Admissions-Policy.aspx
https://education.staffordshire.gov.uk/Pupil-Support/School-Admissions/LEA-Policy/Local-Authority-Admissions-Policy.aspx
mailto:school.admissionsteam@staffordshire.gov.uk
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CONSULTATION RESPONSE - 

 

PROPOSED COMMUNITY & VOLUNTARY CONTROLLED  

SCHOOL ADMISSION ARRANGEMENTS 2020/21 

1a I am happy with the PAN proposed for my school and understand 
that this number should not be exceeded without the agreement 
of the Local Authority. 

Please indicate  

OR 

1b I wish to suggest the following PAN for 2020/21:  Suggested PAN: 

 

  

Please include detailed reasons for your suggested PAN or make any comments 
you wish to have considered regarding the proposed admission arrangements 
below: 

School  
 

 

Completed 
by: 

 

 

DfE Nº 
 

 

Position at  
School: 

 

 

Please return to Lisa Bowers, School Admissions and Transport Service, Stafford by Friday 1 December 2018 

lisa.bowers@staffordshire.gov.uk 

If this proforma is not returned to the School Admissions and Transport Service we will assume that you are 

satisfied with the proposals. 

 

 

 

 

Yes / No 

  

  

  

 

mailto:lisa.bowers@staffordshire.gov.uk
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Appendix 6a What Maintained schools need to publish online through their websites. 
 
The full information can be accessed by clicking this link 
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online 
 
Every local-authority-maintained school must publish specific information on its website to comply 
with The School Information (England) (Amendment) Regulations 2012 and 2016 and other relevant 
legislation. 
 
School contact details-    Your school’s website must include the following: 
 your school’s name 

 your school’s postal address 

 your school’s telephone number 

 the name of the member of staff who deals with queries from parents and other members of the 
public 

 the name and contact details of your special educational needs (SEN) co-ordinator (SENCO) unless 
you’re a special school 

 

Admission arrangements -Foundation schools and voluntary-aided schools 

If the school’s governing body decides your admissions, you must publish your school’s admission 
arrangements each year and keep them up for the whole school year. 

You must explain: 

 how you’ll consider applications for each relevant age group at your school 

 what parents should do if they want to apply for their child to attend your school 

 your arrangements for selecting the pupils who apply (if you are a selective school) 

 your ‘over-subscription criteria’ (how you offer places if there are more applicants than places) 

Admissions-Community schools and voluntary-controlled schools 

If the local authority decides your admissions, tell parents to contact the local authority to find out about 
your admission arrangements. 

Ofsted reports- You must publish either: 

 a copy of your school’s most recent Ofsted report 
 a link to the report on the Ofsted website 

 

Exam and assessment results 

 

Key stage 2 (end of primary school) results 

You must publish the following details from your school’s most recent key stage 2 results: 

 average progress scores in reading, writing and maths 

 average ‘scaled scores’ in reading and maths 

 percentage of pupils who achieved the expected standard or above in reading, writing and maths

https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
http://www.legislation.gov.uk/uksi/2016/451/contents/made
https://reports.ofsted.gov.uk/
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 percentage of pupils who achieved a high level of attainment in reading, writing and maths 

Key stage 4 (end of secondary school) results 

You must publish the following details from your school’s most recent key stage 4 results: 

 progress 8 score 
 attainment 8 score 
 percentage of pupils who achieved a strong pass (grade 5 or above) in English and maths at the end 

of key stage 4 

 percentage of pupils achieving the English Baccalaureate (EBacc). In 2017, this was the percentage 
of pupils achieving the EBacc, so pupils who got a grade 5 or above in English and maths, and a 
grade C or above in the science, humanities and language pillars of the EBacc. In 2018, 
the EBaccattainment measure will change to an average point score (EBacc APS), showing pupils’ 
point scores across the 5 pillars of the EBacc 

We suggest that schools also publish the percentage of students staying in education or going into 
employment after key stage 4 (pupil destinations). 

Key stage 5 (16 to 18) information 
If you are a local-authority-maintained school sixth form you should publish a link to your school’s 16 to 
18 performance tables page. You can find more information about these performance measures in 
the 16 to 18 accountability headline measures guidance. 
 
Performance tables 
You must include a link to the school and college performance tables and your school’s performance 
tables page. 
 
Curriculum- You must publish: 
 the content of your school curriculum in each academic year for every subject, including Religious 

Education even if it is taught as part of another subject or subjects, or is called something else 

 the names of any phonics or reading schemes you’re using in key stage 1 

 a list of the courses available to pupils at key stage 4, including GCSEs 

 how parents or other members of the public can find out more about the curriculum your school is 
following 

 

Behaviour policy  You should publish details of your school’s behaviour policy. 

The policy must comply with Section 89 of the Education and Inspections Act 2006. 
Read advice on developing and publishing your school’s behaviour policy. 
 
School complaints procedure 
You must publish details of your school’s complaints procedure, which must comply with Section 29 of 
the Education Act 2002. 
Read guidance on developing your school’s complaints procedure. 

You must also publish any arrangements for handling complaints from parents of children with special 
educational needs (SEN) about the support the school provides. 

Pupil premium- You must publish a strategy for the school’s use of the pupil premium. 

For the current academic year, you must include:

https://www.gov.uk/government/publications/progress-8-school-performance-measure
https://www.gov.uk/government/publications/progress-8-school-performance-measure
https://www.gov.uk/government/publications/english-baccalaureate-ebacc
https://www.gov.uk/school-performance-tables
https://www.gov.uk/school-performance-tables
https://www.gov.uk/government/publications/16-to-19-accountability-headline-measures-technical-guide
https://www.gov.uk/school-performance-tables
http://www.legislation.gov.uk/ukpga/2006/40/section/89
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
http://www.legislation.gov.uk/ukpga/2002/32/section/29
http://www.legislation.gov.uk/ukpga/2002/32/section/29
https://www.gov.uk/government/publications/school-complaints-procedures
https://www.gov.uk/guidance/pupil-premium-information-for-schools-and-alternative-provision-settings
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 your school’s pupil premium grant allocation amount 

 a summary of the main barriers to educational achievement faced by eligible pupils at the school 

 how you’ll spend the pupil premium to overcome those barriers and the reasons for that approach 

 how you’ll measure the effect of the pupil premium 

 the date of the next review of the school’s pupil premium strategy 

For the previous academic year, you must include: 

 how you spent the pupil premium allocation 

 the effect of the expenditure on eligible and other pupils 

Pupil premium funding is allocated for each financial year, but the information you publish online should 
refer to the academic year, as this is how parents understand the school system. 

As you won’t know allocations for the end of the academic year (April to July), you should report on the 
funding up to the end of the financial year and update it when you have all the figures. 

The Teaching Schools Council has published templates to support schools in presenting their pupil 
premium strategies. Use of the templates is voluntary. 
 
Year 7 literacy and numeracy catch-up premium 
If your school has received year 7 literacy and numeracy catch-up premium funding, you must publish: 
 your funding allocation for the current academic year 

 details of how you intend to spend your allocation 

 details of how you spent your previous year’s allocation 

 how last year’s allocation made a difference to the attainment of the pupils who benefit from the 
funding 

 

PE and sport premium for primary schools 

If your school receives PE (physical education) and sport premium funding, you must publish: 
 how much funding you received 

 a full breakdown of how you’ve spent the funding or will spend the funding 

 the effect of the premium on pupils’ PE and sport participation and attainment 

 how you’ll make sure these improvements are sustainable 

 how many pupils within their year 6 cohort can do each of the following: 

 swim competently, confidently and proficiently over a distance of at least 25 metres 

 use a range of strokes effectively 

 perform safe self-rescue in different water-based situations 

 

Special educational needs (SEN) and disability information 

You must publish an SEN information report on your school’s policy for pupils with SEN and should 
update it annually. 

You should update any changes occurring during the year as soon as possible. 

The report must comply with: 

 section 69 of the Children and Families Act 2014, which includes:

https://www.tscouncil.org.uk/resources/guide-to-effective-pupil-premium-review/
https://www.gov.uk/year-7-literacy-and-numeracy-catch-up-premium-guide-for-schools
https://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools
http://www.legislation.gov.uk/ukpga/2014/6/section/69
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 the arrangements for the admission of disabled pupils 

 the steps you have taken to prevent disabled pupils from being treated less favourably than other 
pupils 

 the facilities you provide to help disabled pupils to access the school 

 the accessibility plan you have prepared in compliance with paragraph 3 of schedule 10 to the 
Equality Act 2010 for: 
 increasing the extent to which disabled pupils can participate in the school’s curriculum 

 improving the physical environment of the school for the purpose of increasing the extent to 
which disabled pupils are able to take advantage of education and benefits, facilities and 
services provided or offered by the school 

 improving the delivery to disabled pupils of information which is readily accessible to pupils 
who are not disabled 

 regulation 51 and schedule 1 of the Special Educational Needs and Disability Regulations 2014 
You can find details of what you must include in schedule 1 of the Special Educational Needs and 
Disability Regulations 2014, and section 6 of the ‘Special educational needs and disability code of 
practice: 0 to 25 years’. 
 
Careers programme information 

From September 2018, you must publish information about the school’s careers programme. This 
information must relate to the delivery of careers guidance to year 8 to 13 pupils in accordance with 
Section 42A of the Education Act 1997. For the current academic year, you must include: 

 the name, email address and telephone number of the school’s Careers Leader 

 a summary of the careers programme, including details of how pupils, parents, teachers and 
employers may access information about the careers programme 

 how the school measures and assesses the impact of the careers programme on pupils 

 the date of the school’s next review of the information published 

Read the statutory guidance for schools on careers guidance and access for education and training 
providers for more information. The statutory guidance also contains further information about a policy 
statement that you must publish to comply with Section 42B of the Education Act 1997, setting out the 
circumstances in which providers of technical education and apprenticeships will be given access to 
year 8 to 13 pupils. 
 
Equality objectives 

Public bodies, including local-authority-maintained schools, are covered by the public sector equality 
duty in the Equality Act 2010 and the Equality Act 2010 (Specific Duties) Regulations 2011. This means 
you have to publish: 

 details of how your school is complying with the public sector equality duty- you should update this 
every year 

 your school’s equality objectives - you should update this at least once every 4 years 

Details of these publishing obligations are set out in Equality Act 2010: advice for schools 
 
Governors’ information and duties 

You must publish up to date: 

 details of the structure and responsibilities of the governing body and its committees 

 information about each governor, including their:

http://www.legislation.gov.uk/ukpga/2010/15/schedule/10
http://www.legislation.gov.uk/ukpga/2010/15/schedule/10
http://www.legislation.gov.uk/uksi/2014/1530/regulation/51/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in-schools
https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in-schools
http://www.legislation.gov.uk/ukpga/2010/15/section/149
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
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 full name, date of appointment, term of office, date they stepped down (where applicable) and 
who appointed them (in accordance with the governing body’s instrument of government) 

 business and financial interests 

 governance roles in other educational institutions 

 any material interests arising from relationships between governors or relationships between 
governors and school staff (including spouses, partners and close relatives) 

 attendance record at governing body and committee meetings over the last academic year 

Read more advice on publishing information about your school’s governors. 
 
Charging and remissions policies 

You must publish your school’s charging and ‘remissions’ policies (this means when you cancel fees). 
The policies must include details of: 

 the activities or cases where your school will charge pupils’ parents 

 the circumstances where your school will make an exception on a payment you would normally 
expect to receive under your charging policy 

Read about school charging and remission. 
 
Values and ethos- Your website should include a statement of your school’s ethos and values. This is 
a must for Church of England schools 
 
Requests for paper copies 

If a parent requests a paper copy of the information on your school’s website, you must provide this free 
of charge. 

 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/publications/constitution-of-governing-bodies-of-maintained-schools
https://www.gov.uk/government/publications/charging-for-school-activities
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Appendix 6b What Academies need to publish online through their websites. 
 
The full information can be accessed by clicking this link 
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online 
If your school or college is one of the following types, you need to check your funding agreement to find 
out exactly what information you must publish on your website: 

 academies, including free schools, studio schools and university technical colleges 
 sixth-form colleges 

 general further education (FE) colleges 

This guide gives an overview of the information that the Department for Education (DfE) recommends 
that you publish on your website if you are one of these schools or colleges. 

School or college contact details- Your website should include the: 
 name of your school or college 

 postal address of your school or college 

 telephone number of your school or college 

 name of the member of staff who deals with queries from parents and other members of the public 

 name of the headteacher or principal 

 name and address of the chair of the governing body (if you have one) 

 name and contact details of your special educational needs (SEN) co-ordinator (SENCO) unless 
you’re a special academy 

If you’re an academy or free school, you should publish details about your academy’s sponsor: 

 if the school’s owner is an individual, you should publish their full name and contact details (address 
and a telephone number) 

 if the school’s owner is a group or organisation, you should publish the address and telephone 
number of its office 

 

Admission arrangements 

Academies 
Admissions arrangements for all mainstream academy schools, other than the institutions detailed 
below, must comply with the School admissions code and the School admission appeals code. 

Academy trusts must publish the admissions arrangements for their schools on their website and keep 
them there for the whole of the offer year (the school year in which offers for places are made). 

16 to 19 academies and colleges 

If you’re a 16 to 19 academy, FE college or sixth form, we recommend that you publish details of your 
admission arrangements. 

You should publish this information a year before the beginning of the academic year to help parents 
and students make an informed choice, and we recommend that the arrangements don’t change during 
the year. You should include details of

https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.gov.uk/types-of-school/academies
https://www.gov.uk/types-of-school/free-schools
https://www.gov.uk/government/publications/school-admissions-code--2
https://www.gov.uk/government/publications/school-admissions-appeals-code
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 open days your college or academy is planning 

 the process for applying for a place at your college or academy 

 whether your college or academy gives priority to applications from pupils enrolled at particular 
schools 

Note that the School admissions code and the School admissions appeal code don’t apply to 16 to 19 
academies, FE colleges and sixth-form colleges. 
 
Ofsted reports- Academies and colleges, including 16 to 19 institutions, should do one of the following: 
 publish a copy of your school’s or college’s most recent Ofsted report 
 publish a link to the webpage where users can find your school’s or college’s most recent Ofsted 

report 

 

Exam and assessment results 

Key stage 2 (KS2) 

We published the 2017 KS2 performance tables in December 2017. 

If you’re an academy, you should publish the following information on your website each year: 

 percentage of pupils who’ve achieved the expected standard in reading, writing and maths 

 average progress that pupils have made in reading between KS1 and KS2 

 average progress that pupils have made in writing between KS1 and KS2 

 average progress that pupils have made in maths between KS1 and KS2 

 percentage of pupils who’ve achieved a higher standard in reading, writing and maths 

 your pupils’ average scaled score in the reading test 

 your pupils’ average scaled score in the maths test 

You can find more information about these KS2 performance measures, including the higher standard, 
in the Primary school accountability guidance. 
 
Key stage 4 (KS4) 
We published the 2017 KS4 performance tables in January 2018. 

If you’re an academy, you should publish the following information on your website each year: 

 your school’s progress 8 score 
 your school’s attainment 8 score 
 the percentage of pupils who’ve achieved a strong pass (grade 5 or above) in English and maths at 

the end of KS4 

 the percentage of pupils entering for the English Baccalaureate (EBacc). To enter the EBacc, pupils 
must take up to 8 GCSEs or equivalents, across the 5 subject ‘pillars’ of English language and 
English literature, maths, sciences, a language and history or geography 

 percentage of pupils who’ve achieved the English Baccalaureate. In 2017, this was the percentage of 
pupils achieving the EBacc, so pupils who got a grade 5 or above in English and maths, and a grade 
C or above in the science, humanities and language pillars of the EBacc. In 2018, 
the EBaccattainment measure will change to an average point score (EBacc APS), showing pupils’ 
point scores across the 5 pillars of the EBacc 

 percentage of students staying in education or employment after key stage 4 (destinations) 

 

 

https://www.gov.uk/government/publications/school-admissions-code--2
https://www.gov.uk/government/publications/school-admissions-appeals-code
https://reports.ofsted.gov.uk/
https://www.gov.uk/government/statistics/primary-school-performance-tables-2017
https://www.gov.uk/government/publications/primary-school-accountability
https://www.compare-school-performance.service.gov.uk/schools-by-type?step=phase&geographic=all&region=0&phase=secondary
https://www.gov.uk/government/publications/progress-8-school-performance-measure
https://www.gov.uk/government/publications/progress-8-school-performance-measure
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During the transition to the new GCSE grading scale we will base the EBaccpass level on grade 5 or 
above for reformed subjects and grade C and above for unreformed subjects. 

Key stage 5 (KS5) 
If you’re an academy or college, you should publish a link to your 16 to 18 performance tables page. 
You can find more information about these performance table measures in the ‘16 to 18 accountability 
headline measures’ guidance. 
 
Performance tables 
Academies, including 16 to 19 academies and colleges, should publish a link to the school and college 
performance tables and your school or college’s performance tables page. 
 
Curriculum- Academies should publish: 
 the content of the curriculum your school follows in each academic year for every subject, including 

for mandatory subjects such as Religious Education even if it’s taught as part of another subject or 
subjects or is called something else 

 your approach to the curriculum 

 how parents or other members of the public can find out more about the curriculum your school is 
following 

 how you meet the 16 to 19 study programme requirements (if you have a sixth form or offer 
education at 16 to 19) 

Depending on what phase of education your school offers, we recommend you also publish any of the 
following that apply to your school: 

 the names of any phonics or reading schemes you are using in key stage 1 

 a list of the courses available to pupils at key stage 4, including GCSEs 

 the 16 to 19 qualifications you offer 

 

Behaviour policy- Academies should publish details of the school’s behaviour policy, including its 
anti-bullying strategy. 

Read advice on developing and publishing your school’s behaviour policy. 

We encourage colleges to publish this information as good practice. 

Pupil premium-If your school receives pupil premium funding, your funding agreement will state what 
information you need to publish about it. 

Regardless of what your funding agreement requires you to publish, we recommend that you publish 
details of your pupil premium strategy. 

For the current academic year, we recommend you publish: 

 how much pupil premium funding you received for this academic year 

 details of the main barriers to educational achievement that the disadvantaged children in your 
school face 

 how you will spend your pupil premium funding to overcome these barriers and the reasons for the 
approach you’ve chosen 

 how you will measure the effect of the pupil premium

https://www.gov.uk/school-performance-tables
https://www.gov.uk/government/publications/16-to-19-accountability-headline-measures-technical-guide
https://www.gov.uk/government/publications/16-to-19-accountability-headline-measures-technical-guide
https://www.compare-school-performance.service.gov.uk/
https://www.compare-school-performance.service.gov.uk/
https://www.gov.uk/government/publications/16-to-19-study-programmes-advice-on-planning-and-delivery
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/pupil-premium-information-for-schools-and-alternative-provision-settings
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 the date of the next pupil premium strategy review 

For the previous academic year, we recommend you publish: 

 how you spent your pupil premium funding 

 the effect that the pupil premium had on pupils 

The Teaching Schools Council has produced guidance for schools on developing and presenting their 
pupil premium strategy, including a pupil premium strategy template which schools may choose to use. 
 
Year 7 literacy and numeracy catch-up premium 
If your school receives year 7 literacy and numeracy catch-up premium funding, you must publish 
details of how you spend this funding and the effect this has had on the attainment of the pupils who 
attract it. 

You must include: 

 how much year 7 catch-up premium you received for this financial year 

 details of how you intend to spend the funding 

 details of how you spent your year 7 catch-up premium last financial year 

 how it made a difference to the attainment of the pupils who attract the funding and how you 
assessed the effect it had 

 

PE and sport premium for primary schools 

If your school receives PE and sport premium funding, your grant funding agreement will explain what 
information you must publish. It’s likely that you’ll have to include: 
 how much PE and sport premium funding you received for this academic year 

 a full breakdown of how you’ve spent or will spend the funding this year 

 the effect of the premium on pupils’ PE and sport participation and attainment 

 how you will make sure these improvements are sustainable 

 how many pupils within their year 6 cohort can do each of the following: 

 swim competently, confidently and proficiently over a distance of at least 25 metres 

 use a range of strokes effectively 

 perform safe self-rescue in different water-based situation 

Special educational needs and disabilities (SEND) 

Special educational needs (SEN) information report 

Academies and free schools must publish a report on their policy for pupils or students with SEN and 
how they put the policy into effect. They should update this information annually, or as soon as possible 
if there are changes during the year. 

The report must comply with: 

 section 69 of the Children and Families Act 2014, including: 
 the arrangements for the admission of disabled pupils

https://www.tscouncil.org.uk/resources/guide-to-effective-pupil-premium-review/
https://www.tscouncil.org.uk/resources/guide-to-effective-pupil-premium-review/
https://www.gov.uk/guidance/year-7-literacy-and-numeracy-catch-up-premium-guide-for-schools
https://www.gov.uk/guidance/pe-and-sport-premium-for-primary-schools
http://www.legislation.gov.uk/ukpga/2014/6/section/69
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 the steps you have taken to prevent disabled pupils from being treated less favourably than other 
pupils 

 the facilities you provide to help disabled pupils to access the school 

 the plan prepared by the owner under paragraph 3 of schedule 10 to the Equality Act 
2010 (accessibility plan) for: 
 increasing the extent to which disabled pupils can participate in the school’s curriculum 

 improving the physical environment of the school for the purpose of increasing the extent to 
which disabled pupils are able to take advantage of education and benefits, facilities and 
services provided or offered by the school 

 improving the delivery to disabled pupils of information which is readily accessible to pupils 
who are not disabled 

 regulation 51 and schedule 1 to the Special Educational Needs and Disability Regulations 2014, 
where appropriate 

 section 6 of the Special educational needs and disability code of practice: 0 to 25 years 

Careers programme information 

From September 2018, academies, free schools and colleges should publish information about the 
school’s careers programme. This information should relate to the delivery of careers guidance to year 8 
to 13 pupils (12 to 18 year olds) and any requirement set out in your funding agreement to deliver 
careers guidance. For the current academic year, you should include: 

 the name, email address and telephone number of the school’s Careers Leader 

 a summary of the careers programme, including details of how pupils, parents, teachers and 
employers may access information about the careers programme 

 how the school measures and assesses the impact of the careers programme on pupils 

 the date of the school’s next review of the information published 

Read the statutory guidance for schools on careers guidance and access for education and training 
providers, or guidance for further education colleges and sixth-form colleges on careers guidance, for 
more information. 

The statutory guidance for schools also contains further information about a policy statement that 
academies must publish to comply with Section 42B of the Education Act 1997, setting out the 
circumstances in which providers of technical education and apprenticeships will be given access to 
year 8 to 13 pupils. 

Equality objectives 
As public bodies, academies and further education institutions must comply with the public sector 
equality duty in the Equality Act 2010 and the Equality Act 2010 (Specific Duties) Regulations 2011. 
This means you have to: 
 publish details of how your school complies with the public sector equality duty - you should update 

this every year 
 publish your school’s equality objectives - you should update this at least once every 4 years 

You need to include details of: 

 eliminating discrimination (see the Equality Act 2010) 
 improving equality of opportunity for people with protected characteristics

http://www.legislation.gov.uk/ukpga/2010/15/schedule/10
http://www.legislation.gov.uk/ukpga/2010/15/schedule/10
http://www.legislation.gov.uk/uksi/2014/1530/regulation/51/made
http://www.legislation.gov.uk/uksi/2014/1530/schedule/1/made
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in-schools
https://www.gov.uk/government/publications/careers-guidance-provision-for-young-people-in-schools
https://www.gov.uk/government/publications/careers-guidance-for-colleges--2
http://www.legislation.gov.uk/ukpga/2010/15/section/149
http://www.legislation.gov.uk/ukpga/2010/15/section/149
http://www.legislation.gov.uk/ukpga/2010/15/section/149
http://www.legislation.gov.uk/ukpga/2010/15/contents
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 consulting and involving those affected by inequality in the decisions your school or college takes to 
promote equality and eliminate discrimination (affected people could include parents, pupils, staff 
and members of the local community) 

 

Complaints policy 

We recommend that all academies, free schools and colleges publish their complaints policy online. 

If you’re an academy, free school, FE or sixth-form college, we recommend that you publish 
your whistleblowing policy online. 

Academies and free schools must publish any arrangements for handling complaints from parents of 
children with special educational needs about the support provided by the school. 

Annual reports and accounts   Academies and free schools 

You should publish the following financial information about your school: 

 annual report 

 annual audited accounts 

 memorandum of association 

 articles of association 

 names of charity trustees and members 

 funding agreement 

You can find more guidance about these in the Academies financial handbook. 

FE and sixth-form colleges 

Colleges should publish their instruments and articles of government on their website. 

They should also publish their annual members’ report and audited financial statement every year. 

Trustees’ information and duties 

Academies and free schools 

Academy trusts must publish accessible and up to date details of governance arrangements. Find more 
on what you need to publish about your academy and its board of trustees in the Academies financial 
handbook. 

FE and sixth-form colleges 

You should publish the following details about your college’s governing body: 

 the governing body’s structure and responsibilities 

 details of any committees 

 the names of all governors, including the chair

https://www.gov.uk/whistleblowing
https://www.gov.uk/government/publications/academies-financial-handbook
https://www.gov.uk/government/publications/academies-financial-handbook
https://www.gov.uk/government/publications/academies-financial-handbook
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You may wish to simply publish your governors’ handbook, which should include all this information. 

Charging and remissions policies 

Academies should publish their charging and remissions policies (this means when you cancel fees). 
The policies must include details of: 

 the activities or cases where your school will charge pupils’ parents 

 the circumstances where your school will make an exception on a payment you would normally 
expect to receive under your charging policy 

Values and ethos 

Academies and colleges should publish a statement of their ethos and values. 

Requests for copies 

You should provide a paper copy of the information on your website if a parent requests one. 

 

 

 

 

 

 

 

 

 

 

 

 

 


